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Foreword

Learning to teach in a classroom remains one of the 

most complex of human achievements, and learning to help

someone in that process comes a close second. So anything

which supports a reflective and developmental approach to

being a mentor is to be welcomed.

Mentors can play a significant and creative role in the

learning landscape of a beginner teacher, especially when

they are co-learners. So a framework which helps us honour

the milestones on mentors’ learning journeys is much

preferable to yet more specification.

It is particularly pleasing to see this framework resulting 

from long-term collaboration between those involved in initial

teacher education in London. In a similar vein, a cumulative

and developmental use of the framework across London

could bring much-needed support to that key sense of

ourselves as teacher learners.

Chris Watkins

London Centre for Leadership in Learning,

Institute of Education, University of London.
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What we aimed to do

The central aim of the London Providers Mentoring Group was to produce a

framework for mentor training, with supporting resources, that is designed to

meet the needs of new and experienced mentors in both the primary and

secondary phases and is recognised and ‘portable’ across the London region.

The other major aim of the group was to raise the status of mentoring across 

the capital and examine ways in which recognition of the role can be achieved.

The London Providers work collaboratively with representatives from Higher

Education Institutions (HEIs), schools, School Centred Initial Teacher Training

(SCITTs) and Designated Recommending Bodies (DRBs) across the region.

What the Framework is

The framework is a set of learning outcomes organised in three stages.

The first two stages are based on three key areas: tutorial, pastoral support 

and assessment. Stage 3 develops the concept and practice of mentoring.

The framework provides conceptual clarity through a process based model.

It may be delivered generically or by subject or phase based sessions provided

those sessions are referenced to the learning outcomes.

What we didn’t do

We did not aim to provide a programme with a prescribed content,

a definitive model for training mentors, or a complete set of resources 

to support training.

Mentor training programmes

Schools with staff wishing to develop their mentoring skills should contact

their local HEI provider for details of their mentor training programmes.

Providers of Initial Teacher Training award their own Stage 1 & Stage 2

attendance certificates. The London Providers Mentoring Stage 2 Certificate

is awarded on the successful completion of Stage 2 of the Framework.

Explanatory Preface



Rationale

This framework makes explicit the characteristics in terms of the knowledge,

understanding and abilities that good mentors should possess at different

stages in the development of their role.

Its purpose is to:

• ensure the highest quality and consistency of school-based mentoring 

of trainee teachers

• raise the status of mentoring in schools

• contribute to teachers’ continuing professional development

• contribute to raising the quality of teaching and learning and of pupil

achievement

• improve teachers’ ability to undertake high quality observation and feedback.

Pre-requisites of effective school based mentoring:

• commitment by the school to the training of new teachers

• commitment to mentor training and development.

It is beyond the scope of this document to specify

funding and staff resources.

Certification

Certificates can only be issued by those

using the Framework who have carried 

out a self-review (see Website

www.londonmentors.net) and Appendix 2 

of this document (page 15).
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London Providers Mentor Training 
programme Framework: Introduction
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Stage 1 

Pre-requisites:

• QTS and, normally, at least

three years teaching

experience

• Ability to model effective

teaching

• Good subject knowledge

• Commitment to the

professional development 

of new teachers

• Good interpersonal and

communication skills

• Commitment to inclusion

and equal opportunities.

Training Programme:

• A minimum of 6 hours

focused on the Stage 1

learning outcomes

• Stage 1 attendance

certificate issued by

provider.

Stage 2 

Pre-requisites:

• Attendance at Stage 1

training

• 12 hours of mentoring

activities at Stage 1

Or, for experienced mentors

• Experience of working with

the TTA/DfES ‘Qualifying to

teach’, 2002 

• 12 hours mentoring

activities, normally with 

at least two trainees 

since 2002

Training Programme:

• A minimum of 12 hours

focused on the Stage 2

learning outcomes

• Attendance certificate

awarded by provider.

London Providers Stage 2

Certificate is issued when 

the mentor has:

• mentored at least two more

trainees for a further 

12 hours of mentoring

activities in relation to Stage

2 learning outcomes

• critically analysed and

reflected on their practice as

a mentor and submitted the

required evidence (see

Appendix 3).

Stage 3 

Pre-requisites for teachers:

• Has substantial teaching

and mentoring experience

• Commitment to the

development of trainee and

newly qualified teachers

• Has mentored at least two

more trainees totalling 24

hours of mentoring activities

in relation to Stage 2

learning outcomes

• Has achieved certification 

at Stage 2.

Advanced mentoring

development:

Stage 3 focuses on the

development of the concept

and practice of mentoring.

Programme Outline
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• Introductory level

• Provider specific

• Award of attendance

Summary

• London Providers Mentoring framework;

• London Providers – professional studies

programme materials

• London Providers Assessment Frameworks,

Primary and Secondary;

• In-school support;

– ITT Co-ordinators;

– co-ordinating mentors/ professional tutors;

– advanced skills teachers (for Initial

Teacher Training);

– subject leaders/Key Stage Co-ordinators;

– heads of department.

• London Providers mentoring group.

• ITT Providers

– HEIs;

– DRBs (employment based routes)

– SCITTs

• Long term developments supported by

website and CD-ROM.

• Mentoring certificate

awarded for attendance at

Stage 2 training.

• London Providers

Certification on completion

of Stage 2.

• Advanced level

• Award of advanced

certificate by provider or 

M level award.

Tutoring/Pastoral Support

• Introduction to the

programme

• The tutoring role

• The pastoral role

• Assessment 

• Development of the tutoring/

role – focus on different

issues in mentoring /

supervising / problem

solving/regulations.

• Encouraging reflection and

review of performance

• Target setting

• Co-ordination and

management of schemes

• Moderation

• Selection and training of

mentors.

• Has an understanding of

the requirement of the

mentor’s role.

• Stage 1 London Providers

Attendance Certificate

issued.

• Has a wide and critical

understanding of the

mentor’s role informed by

research and theory and

demonstrates this in

practice.

• Meets the requirements 

for Stage 2 Certification.

• Has a wide understanding

of the mentor’s role and

demonstrates this in

practice.

• Provider awards Stage 3

Certificate.

Stage 1 Stage 2 Stage 3
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Tutorial 

Ability to:

1. Model appropriate professional behaviour.

2. Establish a worthwhile learning experience.

3. Develop relevant programmes for trainees 

by matching opportunities available e.g.

construct a suitable timetable, provide

access to: the subject and whole school

curriculum.

4. Guide and support trainees in identifying 

a range of different ways of teaching

5. Promote and ensure understanding of

different learning styles.

6. Assist trainees to focus on the development

of appropriate classroom management skills.

7. Develop a capability in trainees to evaluate

their own performance and identify their

learning needs.

8. Support, advise and monitor planning 

and assessment.

9. Regularly use observation to provide quality,

formative feedback.

10. Regularly set, negotiate and monitor targets

for trainees.

11. Link Standards to practice.

Knowledge and Understanding of:

12. The requirements of the National Curriculum,

early learning goals, foundation stage.

Key assessments and examination

specifications and the national strategies.

13. The ITT standards

Pastoral Support

Knowledge and Understanding of:

1. The role and nature of pastoral support 

in the mentoring process.

2. The nature of the ‘critical friend’

relationship

3. Tensions between assessment and 

pastoral roles.

4. The training programme

Assessment 

Ability to:

1. Observe trainees analytically

2. Evaluate evidence such as lesson plans,

targets etc.

3. Assess against the Standards

4. Assess according to trainee’s level 

of teaching experience.

5. Provide quality feedback.

6. Support trainees in setting, reviewing 

and monitoring targets.

7. Work professionally with trainees.

8. Complete appropriate paperwork.

9. Liaise with provider(s).

Knowledge and Understanding of:

10. The relevant Standards for the trainee.

11. Equal opportunity and inclusion issues.

12. Procedures for raising concerns.

13. Trainees’ curriculum audits.

14. Moderation procedures.

Stage 1 Learning Outcomes
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Tutorial 

Ability to:

1. Exemplify and model good practice.

2. Plan for progression of the trainee.

3. Take account of individual training needs.

4. Recognise and facilitate good practice in subject/phase

teaching and provide opportunities for the trainee to

experience this by drawing upon available resources.

5. Communicate effectively with all parties involved in the

training through making process and procedure explicit.

6. Engage the trainee in regular dialogue about teaching,

learning, professional values and practice.

Knowledge and Understanding of:

7. The work of professional bodies e.g. subject associations.

8. The needs of adult learners.

Pastoral Support

Ability to:

1. Co-operate/negotiate with other colleagues in the school.

2. Develop the role of the critical friend.

3. Develop interpersonal skills.

4. Deal with sensitive issues.

5. Develop clear lines of communication.

6. Give appropriate advice.

7. Empathise.

8. Practise equal opportunities

Knowledge and Understanding of:

9. Equal opportunities.

10. Roles within the partnership.

11. How to deal with sensitive issues.

12. Legal liabilities and responsibilities.

13. Models of stages of trainee development.

14. Trainee entitlement.

15. The details and implementation of the training programme.

Assessment 

Ability to:

1. Observe trainees analytically 

and critically.

2. Evaluate a range of evidence

and where appropriate assess

written assignments.

3. Provide quality oral and written

feedback.

4. Encourage and facilitate

trainee’s self-evaluation and

jointly set targets.

5. Specify and follow through action

to improve trainees’ competences.

6. Use appropriate interpersonal

skills.

7. Develop trainees’ subject

knowledge.

8. Complete appropriate paperwork

within stated time parameters.

9. Assess effectively against the

relevant Standards.

10. Assess consistently.

11. Moderate assessment.

12. Deal with professional issues

involving equal opportunities and

inclusion.

13. Deal with sensitive issues such

as risk of trainee’s failure.

14. Liaise regularly with provider(s).

Knowledge and Understanding of:

15. The Standards for the trainees.

16. Equal opportunity and inclusion

issues in planning and practice.

17. Trainees’ curriculum audits.

18. How to deal informally and

formally with issues of concern.

Stage 2 Learning Outcomes
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Stage 3: Advanced Mentoring Development

Stage 3 focuses on the development of the concept

and practice of mentoring

At Stage 3, mentors, in consultation with their HEI

providers, may choose to develop a portfolio of evidence

for accreditation by the HEI provider or as part of a larger

programme of studies such as a Professional Studies

Diploma or a Masters level programme.

Core elements

• Model and share good practice

• Integrate theory and practice of mentoring

• Enhance interpersonal and collaborative skills.

The areas which may be covered include:

Ability to:

Ability to:

Select new mentors.

Suggested topics for study

include:

• make the role explicit

• develop criteria for selection

• consult with appropriate

people

• raise the awareness of

the mentors’ role 

• develop school policy on

selection of mentors

Ability to:

Support new mentors in developing

their role and mentoring skills.

Suggested topics for study include:

• induction

• share good practice across 

and within schools

• observation of and 

observation by

• development of training

materials

• design and delivery of stage 1 

& 2 mentor training

• providing opportunities for

wider support of new mentors

• encouraging contribution to

professional studies

• joint planning / observation /

feedback

• identify weakness and support

individual training

• pastoral

• concept of a mentor

• supporting interpretation 

of standards

• supporting assessment

Select Support
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Ability to:

Manage and disseminate

models of mentoring

practice.

Suggested topics for

study include:

• organise and facilitate

mentor meetings /

professional development

activities

• liaise with Providers /

school / LEAs / HEIs 

• select and prioritise

documents and produce

digests 

• participate in HEI

management boards

• contribute to provider

initiatives and

developments

• contribute to the

development of mentors

by providing support

materials, handbooks and

training

• contribute to professional

development

programmes / inset

• contribute to

presentations at

conferences, seminars etc

Ability to:

Contribute to the

development of quality

assurance mechanisms 

for moderating the quality 

of mentoring within the

institution.

Suggested topics for study

include:

• disseminate knowledge 

of and compliance to

procedures and policies

• conduct peer observations

• engage in joint

observation / feedback

across and within schools

• develop criteria for mentor

selection 

• arrange peer observation

• promote London

Providers’ Primary and

Secondary Assessment

frameworks, promote L.P.

Professional Studies

programme

• benchmark against other

providers

• mediate mentor / trainee

relations in challenging

circumstances

Reflect Manage Contribute

Ability to:

Reflect critically and

evaluate their own and

others’ practice.

Suggested topics for study

include:

• sharing documentation

• following through

decisions

• sharing evaluation

• critical dialogue

• discussing challenging

situations

• peer observations /

feedback

• engagement with

theoretical perspectives

and current literature

• professional development.

GTCE writing frame,

DfES portfolio
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Suggested Reading

Generic:

Arthur, J.; Davison, J.

and Moss, J. (1997) 

Subject mentoring in 

the secondary school

London: Routledge

Colley, H (2003) 

Mentoring for Social Inclusion:

A Critical Approach to Nurturing

Mentor Relationships

Routledge/Falmer

Edwards, A & Collison, J (1996)

Mentoring and developing

Practice in Primary Schools

Open University Press

Fletcher, S. (2000)

Mentoring in schools:

a handbook of good practice

London: Kogan Page

Furlong, L. and Maynard, T. (1997)

‘Subject mentoring and student

development.’ In Wilkin, M.;

Furlong, L.; Miles, S. and

Maynard, T. (eds) 

The subject mentor handbook 

for secondary school

London: Kogan Page, pp. 5-19

Malderez, A. and Bodóczky,

C. (1999) 

Mentor courses. A resource 

book for trainer-trainers

Cambridge: CUP

Maynard, T. (ed) (1997) 

An introduction to primary

mentoring

London: Cassell

Rhodes, C, Stokes,

M & Hampton, G (2004) 

A Practical guide to mentoring,

Coaching and Peer Networking

Falmer 

Stephens, P. (1996) 

Essential mentoring skills: a

practical handbook for school-

based educators.

Cheltenham: Stanley Thornes

Related publications

Bleach, K. (1999) 

The induction and mentoring 

of newly qualified teachers:

a new deal for teachers

London: David Fulton

Campbell, A & Kane, I (1998)

School based teacher education:

telling tales from a fictional

primary school

London: David Fulton

Field, D.; Holden, P. and 

Lawlor, H. (2000) 

Effective subject leadership

London: Routledge Falmer

Glover, D & Mardle, G (1995) 

The management of Mentoring

Routledge/Falmer

Lave, J & Wenger, E (1991)

Situated Learning: Legitimate

Peripheral Participation

Cambridge University Press

Mercer, N (1995)

The Guided Construction 

of Knowledge 

Multilingual matters Ltd

Ruding. E., (2000) 

Middle management in action.

Practical approaches to school

improvement

London: Routledge Falmer

Watkins, C.; Carnell, E.,

Lodge, C., Wagner, P. and 

Whalley, C. (2000) 

Learning about learning.

Resources for supporting 

effective learning

London: Routledge Falmer 

and NAPCE
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Introduction

The London Providers Mentoring Group set out 

to investigate principles of pedagogy that enable

colleagues to operationalise the London Providers’

Mentoring Framework. As a group, we set out to

determine what is involved in mentoring and how

good teachers are enabled to become mentors 

and to develop into good mentors. We did this by

reflecting on and analysing our own experiences.

Some of us are currently working as school

mentors but most of us have been school 

mentors in the past and more recently, in our 

role as college tutors we act as personal tutors 

to student teachers and plan and conduct 

mentor professional development activities and

work with mentors.

From our early discussions we realised that we

would not be writing a training manual or 

‘blueprint’ for mentor development because 

that would be of extremely limited value. Both

mentoring and the development of mentors are

complex and variable depending on a whole range

of different factors and neither can be captured 

in a simple blueprint. Instead, we endeavoured 

to describe:

• the knowledge, skills and processes that are

characteristic of good mentor;

and

• a pedagogy of mentor education.

Mentor Development Activities

The activities described by group members can 

be categorised into two main types:

Type 1. Activities associated with learning to

become and be a mentor

Type 2. Activities engaged in by groups who have

come together to focus on professional mentor

development 

Type 1. Activities associated with learning to

become and be a mentor

Through carrying out the processes of mentoring

student teachers, including joint planning, observing

lessons, evaluating teaching, assessing progress etc.,

mentors certainly develop their knowledge of the

procedures and frameworks of mentoring. However,

development of deeper understanding of how student

teachers develop and how mentors can plan for and

facilitate this process involves reflection and analysis

that does not automatically follow from mentoring

practices particularly within the busy school

environment. Some activities support mentors in

learning from each other while they are mentoring and

these may enable the reflection that is required to

develop deeper understanding. These activities

include joint planning for student teacher development,

carrying out joint observations of student teachers and

observing each other conducting post-observation

discussions with student teachers.

We believe it may be possible for some teachers to

develop into reasonable mentors purely through

learning on the job with some support, interaction

and planned activities involving a small number of

other colleagues in the school. However, we posit

that for many new mentors this process of osmosis

is too slow and to rely solely on it would be

Appendix 1: towards a pegagogy of mentoring

Authors: Helen Mitchell (University of East London), Norbert Pachler (Institute of Education, University of London)
and Mary Webb (King’s College, London).
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disadvantageous to student teachers. Furthermore,

our experience strongly suggests that more

experienced mentors need the additional stimulus,

interaction and collaborative support that is provided

by Type 2 activities.

Type 2. Professional mentor development group

activities

From a range described by group members we

identified the following categories of Type 2

activities, listed here in no particular order of

frequency or perceived importance:

• small group discussions focusing on for example

comments made by student teachers or identifying

‘critical incidents’ and strategies to deal with them

• large group brainstorms

• small group role-plays

• role-play presentation to the whole group

• small group collaborative analysis of example

documents incl. exemplification of standards

• small group analysis of video extracts

• small group collaborative writing of documents

• mini-lectures on specific aspects of mentoring or

areas of research in mentoring.

The activities are designed to draw on mentors’

experiences and to enable them to reflect on those

experiences. Some are designed to encourage

mentors to reflect on their own development as a

teacher, particularly those in Stage 1 of the London

Providers Mentoring Framework. Later activities draw

on participants’ experiences of mentoring, e.g. for

example by identifying critical incidents in a student

teacher’s development.

Working in small groups enables participants to

share their experiences and to begin to build

constructs collaboratively that are based on a

broader range of experiences than are available to

an individual working alone. In this way, for example,

participants may identify a range of strategies for

dealing with a particular set of problems that student

teachers have been found to encounter during their

development.

Collaborating in small groups also enables

participants to apply the new knowledge that has

been constructed in their group to their own situation

and to test their own interpretations of their situations

in the light of the new knowledge. This is enabled by

supportive colleagues and the time and opportunity

provided away from the pressures of the classroom.

Using small group discussions within a larger group

is beneficial as it enables an exchange of ideas with

a wider range of people. It also supports the

generation of more extensive and comprehensive

sets of ideas or examples. This is important because

of the large number of factors that affect the

mentoring process, including variations in student

teachers’ personalities, experience and attributes,

the varying school situations and differences in

mentor-student teacher relationships.

Whole group sessions are used for brain-storming

ideas, presenting mini-lectures and for enabling

sharing of a wider set of ideas, examples, issues

and solutions. Mini-lectures expose participants to

new knowledge, such as findings from recent

research, that may come from outside their own

community. They may then reflect on this knowledge

and how it may apply to their own situation.
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The pedagogy is based on the view that preparation

for mentoring is not a technical issue that can be

enabled by a simple training programme, but rather

an interpretative process that is enabled through

collaboration, challenge and reflection.

We believe that the way in which mentor development

proceeds through the types of activities and practice

described here is consistent with participation in a

“community of practice” (Lave and Wenger 1991) that

provides support for the elucidation of meaning and

generation of knowledge. Mentor development

proceeds through participation in a range of planned

activities within communities of practice. In these

communities mentors share, negotiate and

reconstruct knowledge.

These processes are enabled by members of the

communities through two types of activities both of

which are important for continuing development.

These different types of activities tend to lead to

different types of knowledge: propositional,

practical, tacit and ‘know-how’: all these types of

knowledge are needed by mentors. Practical

knowledge of procedures, processes and

frameworks is relatively easily developed and is

crucial for mentors to begin their mentoring. Hence,

some mentor development sessions focus on this

type of knowledge for pragmatic reasons. However,

in order for mentors to discharge of their complex

role adequately with student teachers from varying

backgrounds and with a range of prior knowledge

and expertise, mentors need the propositional

knowledge that develops through reflection,

negotiation and contestation based on evidence.

These processes are enabled through Type 2

activities within a community of practice.

In planning and enabling activities for mentor

education and development, participants in a mentor
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development community carry out pedagogical

reasoning (Shulman, 1987) using a range of types

of professional knowledge. This needs to include a

knowledge and understanding of the propositions,

practice and know-how of teaching and mentoring

as well as the propositions, practice and know-how

of ITE and mentor education. Both the planning of

activities and the activities themselves involve

collaboration. As mentors develop they collaborate

increasingly in the planning and enabling of

activities.

The group’s view of the nature of communities of

practice for mentor education is still evolving as are

the communities themselves. Within a community of

mentoring practice in ITE, there are smaller more

localised communities which allow for flexibility of

interaction and varying levels of engagement within

and between localised communities. Membership of

a community is attained through participation in

collaborative activities. Many Type 2 activities are

concerned with developing and understanding

shared practice and thus support a community of

practice ethos as well as providing for the organic

and continuous development of communities. The

extent to which individuals identify themselves as

members of a community is an issue for further

research but is likely to vary, and may depend upon

the extent to which membership is a conscious

focus of the community.

The group plans to continue to research mentor

education within this community of inquiry and in

particular to investigate how mentors in specific

types of localised communities of mentor education

develop and how knowledge is located, used and

reconstructed in these communities.

References

Lave, J. and Wenger, E. (1991) Situated learning.

Legitimate peripheral participation. Cambridge

University Press.

Shulman, L. (1987) ‘Knowledge and teaching:

Foundations of the new reform.’ In Harvard

Educational Review 57 (1), 1-22.
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The London Providers Mentoring Group Framework is designed 

to improve the quality and consistency of school-based mentoring 

of trainee teachers. Institutions will use their existing quality 

assurance procedures to achieve this, together with the self-review

mechanism below.

Self-review

• How does your training plan ensure that you have met the 

learning outcomes for Stage 1 (page 6) or Stage 2 (page 7)?

• Does your training cover the required hours for each stage 

(Stage 1: 6 hours, Stage 2: 12 hours)?

• Is there evidence of regular and consistent evaluation?

• Is mentoring at least satisfactory (and improving)?

Stage 2 London Providers Certification.

• Completion of a minimum of 12 hours training focussed on the 

Stage 2 learning outcomes 

• Mentoring at least two more trainees for a further 12 hours of

mentoring activities in relation to Stage 2 learning outcomes

• Critical analysis and reflection on their practice as a mentor 

and submission of the required evidence (see Appendix 3).

The London Providers Mentoring Group, July 2005

http://www.londonmentors.net

Appendix 2: quality assurance self-review
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Primary / Secondary

SchoolName

I am an experienced mentor and have undertaken

at least 12 hours of mentoring activities since 

2002 and I am familiar with the Qualifying to Teach

(QTT) 2002.

I have a certificate for Stage 1 training on

(date) and have undertaken 

at least 12 hours of mentoring activities.

DateDate

Appendix 3. Evidence Sheet

Stage 2 record of professional Training & Learning
Pages 16, 17 and 18 should be completed and placed at the front of your portfolio of evidence with 

a contents page.

Stage 2 Mentor training Sessions attended. (12 hours)

Provider Date(s)

Mentoring experience following Stage 2 training [to include details of students

mentored, route and time frame within which tutors mentored]

Please sign and date at least one of the following declarations:

Number of trainees mentored

Total contact time for mentoring 

activities

Time period of mentoring 

hours (Minimum 24 hours)
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Stage 2: Portfolio Summary

This sheet should be used to summarise and reflect on the evidence of the

knowledge, understanding and abilities you have developed during Stage 2

mentoring activities. It should be placed at the front of your portfolio when completed

with a contents page. All evidence presented must be sign posted and annotated.

With reference to your portfolio evidence:

Critically analyse and reflect on your work as a

mentor. Select evidence to demonstrate your

learning against the outcomes for Stage 2 of the

Framework. Portfolio content should be signposted

and/or annotated to indicate what the evidence 

is demonstrating in relation to the Stage 2 

learning outcomes.

Evaluate your learning using the following

questions as a guide:

• what evidence can you provide to show that your

student(s) has improved because of your

intervention in their learning?

• what have I learnt?

• how has this impacted on my practice?

• how will this inform my future practice?

Tutorial

Pastoral
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Assessment

Your own professional development (You may wish to comment on your continuing professional

development needs in mentoring).

(Mentor)

(Provider) DateSigned

DateSigned
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Felicity Hilditch 

Primary Head of Department

University of Greenwich

Avery Hill Campus  Mansion Site

Bexley Road  Eltham  London

f.hilditch gre.ac.uk

Georgia Lewis

Deputy Headteacher

Rushmore Primary School

Elderfield Road  London E5 0LE

g.lewis@rushmore.hackney.sch.uk

Chris Philpott

Secondary Head of Department

University of Greenwich 

Avery Hill Campus  Mansion Site

Bexley Road  Eltham  London 

c.j.philpott@gre.ac.uk

Dilly McDermott

Head of the GTP

Department of Educational Studies 

Goldsmiths College 

University of London

New Cross

London  SE14 6NW

d.mcdermott@gold.ac.uk 

Helen Mitchell 

Director of CPD

University of East London 

School of Education  Barking

Campus  Longbridge Road 

Essex  RM8 2AS

h.mitchell@uel.ac.uk

Appendix 4

Stephen Allen

Academic Leader for Partnership

London Metropolitan University

166-220 Holloway Road 

London N7 8DB

stephen.allen@londonmet.ac.uk

Richard Cox

Deputy Headteacher

Valley Primary School 

Beckenham Lane 

Bromley  BR2 0DA

richard.cox@valley.bromley.sch.uk

Fiona Branagh

AST / Co-ordinating Mentor 

King Harold School 

Broomstick Hall Road 

Waltham Abbey  Essex EN9 1LF

office@kingharold.essex.sch.uk

Simon Linsley

SCITT Manager

Haberdashers’ Aske’s Hatcham

College  Pepys Road 

New Cross  SE14 5SF

SS-LINSLEY@HAHC.org.uk

Pam Hall

SB GTP Co-ordinator

Sydenham Girls School

Dartmouth Road London SE26 4RD

Neil Herrington 

Principal Lecturer ITT

University of East London  School

of Education  Barking Campus

Longbridge Road  Essex RM8 2AS

n.herrington@uel.ac.uk

Norbert Pachler

Associate Dean Initial &

Continuing Professional

Development

Institute of Education

University of London

Bedford Way 

London  WC1 H 0AL

n.pachler@ioe.ac.uk

Alison Pickering

Course Director

Kingston University 

Kingston Hill 

Kingston 

Surrey  KT2 2LB

a.pickering @Kingston.ac.uk

Ken Taylor

Academic Group Chair

Secondary ITT

School of Lifelong Learning and

Education  Middlesex University

Bramley Road  Oakwood 

London  N14 4YZ

k.taylor@mdx.ac.uk

Mary Webb

Deputy Director PGCE

King’s College London

Department of Education and

Professional Studies 

The Franklin Wilkins Building

Waterloo Road 

London  SE1 9NN

mary.webb@kcl.ac.uk

Members of the Mentoring Group
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