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1. Executive summary  

1.1 Aims and methods 

This internal evaluation of the Centre for Excellence in Work-Based Learning for Education 
Professionals (WLE Centre) spans the period from its inception in March 2005 to July 2007. It 
seeks to provide formative feedback to the Centre, its staff and its internal and external 
stakeholders as well as to inform the overall evaluation of the HEFCE-funded Centre for 
Excellence in Teaching and Learning programme. 

Quantitative and qualitative data were collected, inter alia through desk research and semi-
structured interviews, and analysed, using the recommended RUFDATA methodology, in order to 
examine planned and unplanned outcomes as well as challenges in relation to the aims of the 
Centre. Those aims are to contribute to a better understanding of the processes and issues 
governing work-based learning and to provide a stimulus for innovation in teaching, evaluation 
and assessment (in the Institute and beyond).  

The report examines the conceptualisation and implementation by the WLE of the ‘theory of 
change’ of the national CETL initiative  through the sponsorship of R&D projects on professional 
practice in work-based learning with staff as the key drivers of change; the effective use, where 
appropriate, of new technologies afforded by the development of a new physical and virtual 
Centre; the dissemination of research findings, practice and other deliverables to inform and 
illustrate what is and what is not possible.  

1.2 Main findings 

1- Synergies between research and practice are effective. The research and development 
projects provide valuable opportunities for staff and others to generate new insights by reflecting 
critically on their practice. The role of associates is particularly important to facilitate the building 
up of a critical mass of activity. The direct impact is the development of new pedagogic 
practices for courses involved with the WLE. Moreover, in many instances staff act as key 
multipliers of new practices which have been successfully redirected to other programmes within 
and beyond the Institute. Another important impact relates to the dissemination of research 
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findings from various projects on entry and assessment to working parties and committees which 
are beginning to effect change in Institute policies.  

 Recommendation: The Centre provides a clear steer for, but does not rigidly control, the 
dynamic of its research ensuring that the research is diverse. However, there is a need to 
make this coherence more visible for the outside world. This challenge has led to the 
development of explicit discussions and stimulating debate about the link between theory and 
practice as well as the ways the concept of work-based learning can be differently 
understood. The Centre needs to be more explicit about the links between current 
projects and the theories emerging from them and about the bridges between 
conceptual frames and current projects. 

2- The physical Centre and its facilities are now fully operational. This has been achieved on 
time and on budget. A growing teaching community is now benefiting from the new resources 
and the website’s virtual learning tools. Importantly, the users benefit from the findings from 
the research projects and from training that supports creative and critical use of (digital) 
technologies. 

 Recommendation: Personal contact and guidance are essential to address potential 
perceptual barriers especially for people who are not technology savvy. The existing 
support activities (seminars, inductions and one-to-one meetings with project holders) 
should be consolidated and, where necessary, expanded more widely to non-project 
holders. Much of the funding has been rightly devoted to projects but consideration should be 
given to an increase in expenditure on central staffing. It is recommended to allocate an 
additional 0.5 FTE in order to bring the administrative support up to full-time to ensure 
enhanced access and support for users and visitors. It is also recommended to increase the 
technical support by 0.5 FTE, inter alia to maximise the use of the facilities and the 
equipment. 

3- The visibility of the Centre has been developed carefully through quality documentation and 
a series of events. Dissemination is ensured through a wide range of activities including 
conferences, seminars and publications. The website is a crucial driver for dissemination and it 
contributes to the development of a community in work-based learning within and beyond the 
Institute. 

4- Appropriate monitoring arrangements are in place and contribute to the effecting 
running of the Centre. Three groups have been established that cover the whole spectrum of 
work of the WLE at Centre, Institute and beyond. They meet on a regular basis to oversee, 
discuss and implement strategies to develop the activities of the Centre. 

 Recommendation: The three levels of monitoring are complementary and altogether cover 
all the activities of the Centre. However, the Centre should endeavour to coordinate 
discussions in the three fora more explicitly and to encourage the three groups to reflect 
on each other’s deliberations during Year 3.  

5-  A range of possibilities has already been developed and explored to ensure sustainability of 
the Centre beyond the period of HEFCE funding. This includes hiring out the facilities for filming, 
attracting external research funding but also ‘sponsorship’ from professional organisations. 

6- The Centre has already achieved considerable buy-in from across the Institute, and has 
developed partnerships with schools and colleges, professional organisations; it also works in 
collaboration with other CETLs, other Higher Education Institutions and Sector Bodies. 

 Recommendation: The Centre has chosen partnerships based on previous and existing 
links and contacts. The Centre is encouraged to grow its collaboration with existing and 
new partners, including international partners. 
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2. Introduction  

2.1 Structure and audience, connection with other reports 

This report offers an evaluation of the first two years of operation of the Centre for Excellence in 
Work-Based Learning for Education Professionals (WLE Centre). The evaluation is in line with 
the guidance received from HEFCE and deliberately excludes comments on financial matters. 
The WLE Centre engages in research and development work into the processes and pedagogical 
practices governing work-based learning understood both as work-related and work-located. 
Particular emphasis is placed on innovation of teaching, learning and assessment with and 
through the use of (digital) technologies. Particular attention is placed in this report on the 
achievements to date as well as on potential future adaptations that could further enhance the 
Centre’s activities.  

The evaluation is conceived as an autonomous introspection into the Centre’s activities but also 
as part of the overall evaluation of the HEFCE-funded Centre for Excellence in Teaching and 
Learning programme. It is informed by a critical engagement with guidance from the national 
evaluation team on appropriate ways of articulating the evaluation of the Centre with that of the 
national scheme. The development of a community of practice around the evaluation of CETLs 
during various workshops and documents informed the emergence of the principles which guide 
this evaluation (HEA 2006). Therefore, the report is attentive to the philosophy of the meta-
evaluation of the CETL initiative with a specific focus on the notion of innovation and the inclusion 
of both planned and unplanned changes associated with the development of the WLE Centre. 

The report presents the overall aims of the Centre followed by the evaluation framework and 
approach before dealing with the main findings in term of changes and innovations and lessons 
learnt.  

The report seeks to inform internal and external audiences on the activities of the Centre and on 
the arrangements and dynamics put in place in order to bring about change. Therefore, the 
audience includes a wide range of people such as students, staff and other stakeholders 
associated with the WLE Centre be they individual professionals or (partner) organisations from 
within higher education or the world of work as well as the funders and affiliated agencies, i.e. 
HEFCE and the HEA. More broadly, the evaluation may inform individuals or organisations with a 
view to potential future collaboration with the WLE Centre. The evaluation is seen as a part of the 
Centre’s dissemination strategy. 

2.2 Purpose 

The report combines the different and complementary perspectives of evaluation considering 
(Chelimsky, 1997):  

• Evaluation for accountability: a measure of efficiency and results.  

• Evaluation for development: a contribution to the development of the WLE Centre by 
encouraging achievement and proposing redirections if needed.  

• Evaluation for knowledge: a contribution to the understanding of the CETL programme 
and its design and implementation as a policy instrument aimed at enhancing teaching 
and learning. 

Another characteristic of this evaluation is a particular focus on change and innovation. The 
report seeks to investigate the way in which the WLE Centre has defined its own 
conceptualisation of change and has developed strategies to implement it. This implies an 
exploration of the Centre’s interpretation of the ‘theory of change’ of the national CETL project 
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understood as "a systematic and cumulative study of the links between activities, outcomes and 
contexts of the initiative" (Connell and Kubisch 1998:16).   

Following the recommendation by the national evaluation team, this report examines as its 
starting point the development of the WLE Centre through the lens of the ‘theory of change’  
underpinning the national CETL programme which is based on the principles of reward and 
recognition and revolves around three main propositions (HEFCE, 2003; Saunders et al, 2007): 

• excellent teaching produces excellent learning; 

• recognising individual and institutional excellence in teaching and learning promotes 
excellence across the sector; and 

• a relatively light steer on specific designs for excellence. 

Following the philosophy of the meta-evaluation, an important characteristic of the approach 
deployed here is, where appropriate, to include not only planned but also unplanned outcomes as 
well as problems encountered with reference to the objectives of teaching and learning that were 
set initially. The objective is to learn from the evaluation.  

The evaluation in question takes place at a crucial time in the life of the WLE Centre. With the 
new infrastructure in place, it is a particularly appropriate time to reflect on promises and 
challenges ahead in order to generate the maximum impact on student and staff learning.  

2.3 Overview of the evidence base: sources and methods 

The gradual elaboration, refinement and adjustment of the key objectives of the WLE Centre are 
particularly visible in three main documents that constitute the core of the bidding process:  

• The initial bid presents the rationale behind the Centre and its strategy of development of 
work-based learning through research and practice and the human and physical 
resources that would be mobilized in order to achieve them.  

• The second bid originates from the HEFCE’s request for more details about the Centre’s 
capacity to develop and disseminate new pedagogic practices. 

• Finally, a letter to HEFCE to request additional funds towards capital work, as invited by 
the Funding Council, elaborates further on how the equipment will concretely contribute 
to improving teaching and learning of staff and student.  

Beyond their formal aspects, such documents reflect the process of construction of the WLE 
Centre’s identity within the CETL framework. Phase 1 (the two bids) and phase 2 (the letter for 
additional funding) represent the maturation of the biding process and the construction of terms of 
reference underpinning the work of the Centre. These documents have informed the 
understanding of the ‘theory’ of change underpinning the work of the WLE Centre and they 
represent an important data set for the evaluation. 

Other data were collected from a range of sources and they include:  

• desk research, minutes from meetings, statistics, the different outputs and documents 
related to the research projects (proposal/project sheets/reports); 

• participation in activities of the Centre and regular attendance at internal meetings 
including staff, Associates and management but also meetings with staff and students of 
the Institute; 

• attendance at the dissemination events organised by the Centre (conferences, seminars, 
book launch); 
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• Semi-structured interviews of technical and academic staff, Associates, students 
associated with the Centre but also from other parts of the Institute and other 
stakeholders (more than 25 interviews) (Denscombe, 1998). Around 2/3 of the 
interviewees were initially contacted as part of the original evaluation plan while the 
remainder was recommended to the evaluator by interviewees. The interview process 
was central to capturing the voices both of beneficiaries of the evaluation as well as the 
users of the Centre (Saunders, 2006). Two waves of interviews were carried out in July 
2006 and April 2007 respectively. Individual interviews lasted around 1 hour each and 
were carried out at different developmental stages of the Centre. They were invaluable in 
ascertaining and comprehending both changes and continuities and how they were 
perceived by different stakeholders. 

During this qualitative evaluation (Patton, 1997), the collection, processing and interpretation of 
data, especially from interviews, were carried out with particular attention to ethical issues in 
conformity with the BERA Guidelines for evaluators (UK Evaluation Society) (BERA, 2004). 

                              

3. Aims and scope of the Centre for Work-Based Learning 

3.1 Purposes and ‘theory of change’ of the WLE Centre 

The main aims of the Centre are to 

• contribute to better understanding of the processes and issues governing work-based 
learning; 

• provide stimulus for innovation in teaching, evaluation and assessment (in the Institute 
and beyond). 

The ‘theory of change’ developed by the WLE Centre aims to transform current models of work-
based learning in order to respond to the diversity of professional learning needs emerging in 
many areas within education and beyond. The Centre believes that change is facilitated by: 

• sponsorship of R&D projects on professional practice;  

• focusing on staff as the key drivers of change; enabling and encouraging them to step 
back from their practice, reflect on it critically and develop new frameworks for long-term 
and sustainable change; staff are seen as key multipliers of new practices.  

• where appropriate, an effective use of new technologies; 

• the dissemination of research findings and practice to inform and illustrate what is, and 
what is not, possible.  
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3.2 Specific goals 

Several key and complementary goals were set in order to implement this dynamic of change: 

• the support and facilitation of work-based learning across the Institute; 

• the strengthening of the interaction between theory and practice; 

• the principled use of new technologies; 

• the production of media resources for learning and teaching; 

• the development of innovative assessment practices; 

• the ‘sponsorship’ and development of new teaching programmes; 

• the fostering of dialogue between education and other professionals; 

• the dissemination of good practice within the Institute and beyond. 

This report seeks to acknowledge initiatives that have been effective in promoting change and 
innovation in teaching, learning and assessment; it also seeks to identify potential tensions and to 
evaluate whether in some cases adaptations were required and unexpected results emerged. 

3.3 Activities 

A defining characteristic of the WLE Centre is the ability to sponsor a vibrant research and 
development programme and to be able to offer physical and virtual spaces which allow a 
community of practice to develop and for people to meet, research, experiment and exchange 
ideas. A community of practice is understood here loosely in the terms of Wenger and Lave 
(1991, p. 98) as “a set of relations among persons, activity, and world, overtime and in relation 
with other tangential and overlapping communities of practice”. In the context of the WLE, the 
following is noteworthy:  

• the presence of a wealth of research projects that seek to inform pedagogic practices; 

• the existence of a physical and a virtual Centre supporting activities face-to-face, mixed-
mode and at a distance. The space and the tools provided support both teaching and 
learning activities and research projects. 

• a multi-facetted approach to dissemination with a multifunctional Centre website at the 
core.  

The Centre aims to build and strengthen a community of practice by contributing to the 
construction of a shared repertoire, a joint enterprise and mutual engagement (Wenger, 1998). 

3.4 Roles and participants 

The WLE Centre comprises a small central team consisting of three part-time staff members and 
part-time technical support bought in from the Information Services of the Institute. The Media 
Services Manager and the User Support Group Manager have provided particularly strong 
support and have contributed significantly to success of the Centre. 

The staffing and associate structure is a particular characteristic of the Centre offers flexibility and 
potential for collaboration.  

The Centre central staffing base provides subject knowledge, methodological specialism, 
pedagogical expertise and administrative support: 
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Core staff: 2 part-time Directors (0.5 & 0.2 FTE respectively) and a part-time Centre 
administrator (0.5 FTE) 

Technical staff: support for the website is bought in from the Institute’s Learning Unit at 
0.1 FTE per annum; the Media Support Manager, the User Support Group Manager and 
other technical support are bought in from the Institute’s Information Services on the 
basis of a Service Level Agreement at 0.5 FTE per annum in total.  

Project holders: every year the Centre invites colleagues to put forward R&D projects 
(see the Calls for Projects in the Project Folders in the Appendix) and, using the recurrent 
funding for staffing, it seconds a range of staff for a fractional annual appointment to carry 
out R&D projects for and in line with the Centre and its aims and objectives. 

Centre Associates: the Centre has drawn up a policy on the use of Associates which 
can be seen to be important in supporting the activities of the Centre; it allows individuals 
from within the Institute and from outside it become affiliated with the Centre whilst 
having the flexibility to work within their own structures. This represents a key opportunity 
to develop networks with partners, foster synergies with research elsewhere in the 
Institute and to disseminate the Centre’s research findings as well as to ensure a wide 
impact on practice. There are three levels of Associates: staff Associates internal to the 
Institute; External Associates; and Doctoral Associates drawn from the Doctoral school 
on the advice of the Dean of the Doctoral School. 

4. Evaluation framework and approach 

The evaluation is guided by the Rufdata approach (Saunders, 2000).  

Reasons: 

• To develop our knowledge of the processes and issues governing work based-learning 
through the conduct of research and development projects as well as the ‘sponsorship’ of 
good practice in teaching, learning and assessment with particular reference to 
innovative uses of new technology. Evaluation is seen as a research activity.  

• To identify the main achievements in relation to the strategic aims of the Centre and to 
locate potential problems and tensions in relation to maximizing our understanding of 
work-based learning. 

• To investigate how the Centre has used its funding and the generation of new resources 
in promoting activities that develop student learning and staff development. 

• To think about the relationship of the Centre with the Institute and external partners as 
well as its sustainability beyond the 5 years of funding by the Funding Council. 

Uses 

• The evaluation is conceived as a self-reflection on the Centre's achievements at both the 
level of the individual and the collective. This includes Centre staff and Associates. The 
construction of the evaluation is itself an instrument of change as it contributes by offering 
constructive feedback from various users of the Centre to staff about the impact on 
pedagogic practice and its redirection across the Institute. 

• The use is also to stakeholders within the Institute to find out more about the Centre, its 
work and successes as well as about the emerging links with the Institute. 

• To provide information about the relative merits of possible changes for the future, in 
particular in terms of partnership and funding. 
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• To inform and feed into the meta-evaluation and its community of practice. 

Foci 

The areas of examination will correspond to the following core evaluation questions:  

What is the relationship between the research activities and teaching and learning? Is there an 
interrelationship and do they contribute to the development of the field as well as of staff and 
students, e.g. in terms of teaching and learning practices? Are there any attendant changes 
across the Institute and beyond? 

Is the equipment useful and does it work? Is a principled use of new technologies with 
appropriate guidance and training in evidence? 

The Centre’s visibility and dissemination strategies and, where appropriate, how they contribute 
to organisational changes within the Centre, within the Institute and beyond? 

What partnerships has the Centre developed?  

Are there plans to prepare for the sustainability of the Centre beyond the HEFCE funding? 

Data 

A combination of qualitative and quantitative data (number of people involved; number of 
research projects; number of collaborations); qualitative data collected through interviews 
concerning the way people think about the Centre. 

Audience 

Internally, the report and its dissemination will focus the staff that shape the (intellectual) life of 
the Centre: the staff and students; the partners within the Institute. 

Externally, the aim is to inform the design of the meta evaluation. The CETL community also 
comes into play as there may be the opportunity to inform other CETLs and create partnerships 
with other centres. Other Higher Education Institutions and partners from business and industry 
as well as any other external parties involved in work-based learning and innovation of teaching 
and learning may also be interested in this report. 

Timing 

The evaluation takes place at a crucial moment in the life cycle of the WLE Centre now that the 
Centre infrastructure is in place.  

Agency 

The internal evaluator, a member of staff at the Institute without prior involvement with the Centre, 
was appointed on the recommendation of the Deputy Director in consultation with the Dean of 
Research and Consultancy. He is an educational researcher who is not a specialist in the field of 
work-based learning, pedagogy and new technologies. The Centre staff contributed iteratively to 
the collection and interpretation of the data. 

5. Findings and lessons learned 

This section seeks to identify initial objectives, planned and unplanned changes and, where 
appropriate, makes some recommendations arising in relation to 6 main issues: 

1. research and practice; 

2. the uses of new technologies; 

3. strategies on visibility and dissemination; 



9 

Internal Evaluation                                                                                                           
  

 

 

4. monitoring arrangements; 

5. funding sustainability and 

6. partnership. 

All these areas will be investigated with a view to their impact on the student and staff experience. 

5.1 The integration of research and practice to facilitate work-based learning 

The Centre is in the process of developing new conceptual and theoretical approaches to 
transforming current models of work-based learning. It is expected that the development of this 
research dynamic will feed into the flourishing teaching community at the Institute and will create 
synergies, contribute to a better understanding of work-based learning and generate new 
practices in teaching, learning and assessment. 
 
The challenge for the Centre is to continue to transform current models of work-based learning to 
respond to the diversity of professional learning needs emerging not only in education, but also in 
fields such as accountancy, medicine, nursing, pharmaceutics, finance and management.  
First, by making connections between research on work-based learning undertaken in the 
Institute and elsewhere that is generating new conceptual and methodological insights about the 
social nature of learning in workplaces.  
Second, by making connections between this research and: (i) the types of programmes which 
incorporate work-based learning and the non-formal aspects of learning which run through 
everyday workplace practices; and (ii) the workplace and wider life/work relationships and the 
careers of education professionals. 
Third, by evolving new pedagogic strategies that reflect this development and which will enable 
learners to develop a more iterative relationship between theory and practice. This is being 
achieved by using theoretical concepts for analysing the constitution of practice as well as the 
problems that arise for professionals in their places of work, and conceiving of practice as a 
resource to re-think theory. 
Finally, by firming up understanding about the ‘missing issue’ that have been identified in the 
original proposal, namely the type of knowledge learnt in the workplace and its relationship to 
theoretical knowledge.  

The research dynamic and a community of practice 

Research projects are central to the WLE Centre’s ‘theory of change’ centred on a transformation 
of teaching and learning practices through research and development involving links between 
actions, outcomes and a variety of contexts. The teaching programmes associated with the 
Centre are contributing to the development of the research dynamic in that they not only provide 
the site for fieldwork for the research but also because they are benefiting from the 
implementation of the research findings and recommendations by virtue of the fact that the 
researchers are centrally involved in these programmes. 

The Centre has built a strong research base by supporting some 16 projects in the first year and 
some 23 in the second year. This is confirmed by the Call for Proposals for Year 3 which has 
resulted in a number of interesting project proposals.  

• Projects are multi-thematic (continuing professional development; work-based learning; 
assessment and entry; teaching, learning and new technologies; pedagogy; WLE strategy) 
and many of them are interdisciplinary.  

The 38 research projects already undertaken, or proposals received as at June 30, 2007, deal 
with various topics: 

• Case Study Research (1 project) 
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• Work-Based Learning (15 projects) 

• E-Learning research (12 projects) 

• Experiential Learning and assessment (5 projects) 

• Centre for Distance Education Award Projects (3 projects) 

• Industry collaborations (1 project) 

• Teaching Excellence award projects (1 project) 

Projects involve researchers from different disciplines, different parts of the Institute and beyond. 
Such diversity is crucial to develop synergies and support wide dissemination. The policy on 
associates is central here to attract people from different backgrounds or teaching programmes 
and with varying interests.  

The links between research and practice are made possible by staff involved in several 
programmes associated with the Centre: 

• There are numerous work related programmes involved with the Centre. They include:  

Master of Teaching (MTeach) 

MA in Media Education  

MA Learning and Teaching in Higher and Professional Education (MA LTHPE) 

MA in Lifelong Learning 

MBA in HE Management 

The Doctor in Education programme (EdD) 

Graduate Diploma in Professional Practice 

Investing in Diversity 

PGCE: Primary, Secondary and Post-Compulsory 

The rationale behind the integration of these programmes is their link with work-based learning 
and their contribution to changes in professional practice.  

• The Centre also supports the development of new teaching programmes:  

For example, a new MA in Clinical Education will start in 2007-2008: this professional 
development programme for GPs and dentists is being developed with the London 
Deanery. The aim is to design a professional programme which will help medical 
professionals to develop an educational dimension within their work. This includes 
learning conversations about the pedagogic relationship with colleagues and patients.  

Exploratory work is under way to develop an Enterprise Education strand of the MA 
TLHPE in collaboration with the National Council for Graduate Entrepreneurship.  

The Centre has also made a significant contribution to the remodelling of the PGCE into 
a Masters-level qualification. 

These courses benefit from synergies with the research projects conducted by the Centre and 
many of them make use of its facilities in various ways. The association of the Centre with these 
courses is designed to stimulate research activities and embed innovation through R&D projects. 
Another objective is for other teaching programmes to benefit from the activities carried out and 
supported by the Centre. The R&D projects carried out under the auspices of the Centre aim to 
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produce tangible outcomes with deliverables being made available online on the Centre’s 
website. 

Impact on staff, students and learning designs: the links between research and pedagogic 
practice  

At the core of the ‘theory of change’ of the Centre is the provision of opportunities to staff to have 
time to reflect on their practice, to provide a stimulating environment for research and to support 
the implementation of findings into teaching.  

• Time to reflect: it became clear in interviews with several project holders that the 
participation in the research project could not have happened without support from the 
WLE. Being an associate or a member of the WLE offers resources and space for tutors 
to research their practice. A major impact of the Centre is that research projects lead 
tutors to reflect on their work which, in turn, can lead to changes in practice. 

• According to one tutor on the MTeach, projects are central because they are 
collaborative and have beneficial ‘knock on effects’ which allows for sharing of 
professional practice and networking and brings professional benefits. This redirection 
towards new learning produces direct and indirect benefits for student learning (APEL / 
assessment / changes in pedagogy towards work based learning / use of technology).  

• The dissemination of research projects informs interested parties in terms of teaching, 
learning, assessment as well as accreditation. The format of the research reports 
confirms the commitment to developing practice: the reports are accessible, succinct and 
end with helpful recommendations. The project reports are well conceived and a number 
of reports have already been published (see e.g. http://www.wlecentre.ac.uk/cms/files/e-
learners_experiences.pdf and Appendix). 

Impact on sharing practice beyond the Centre: the Institute 

There is a rationale for funding not to be allocated directly to the Institute but to the Centre in 
order to affect changes across the Institute. 

• Impact on other taught programmes 

It is crucial to transfer these new practices from the Centre to the whole Institute. Indeed, the 
instruments for dissemination are already in place and substantial progress has already been 
made to inspire other programmes and Institute-wide practices through:  

 dissemination of research project findings (dissemination events, presentations, website, 
working parties, teaching and learning committee, academic forum…); 

 cross-fertilisation between programmes: good practices in work-based learning within the 
MTeach and the EdD are shared with other programmes; 

 staff network: members from different schools disseminate their outcomes to colleagues 
through working parties. Again, the flexibility of the status of associates is crucial to 
disseminate findings through programmes and faculties. 

 Doctoral Associates are a bridge with the Doctoral School. The Centre helps to develop a 
network of associates. There is a dedicated person from the Centre whose role it is to 
develop this link and share good practice across the Institute. For example, there has 
been some research carried out through the Centre on EdD assessment that is now 
influencing practice on the PhD.  

 professional development: the Certificate in Teaching and Learning in HE is one possible 
way of changing practice within and outside the Institute.  
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• Contribution to the development of new policies at the Institute 

 The Centre is contributing to the development of a Continuing Professional Development 
strategy at Institute level which aims at developing a new framework for measuring CPD 
provision. A research project on the impact of CPD in terms of student achievement 
sought to evaluate teachers’ professional development. On 10 July 2007 the Centre 
hosted a workshop on the Impact of CPD: issues, indicators and models. On the basis of 
discussions on the day, a research project proposal in the area of the impact of CPD is 
being developed. 

 Several projects are devoted to innovative assessment practices and experiential 
learning. The objective of the Centre is to take into account the entire work-based 
learning process from entry through to accreditation, and to offer new forms of 
assessment: these projects can be seen to inform, and be able to change practice (see 
insert below). 

The significant and growing influence of the research projects on practice has been recognised 
by the Institute’s new Learning and Teaching Strategy which refers to the WLE as an important 
reference point for institutional policies. 

Examples of projects seeking to influence policies at the Institute 

The APEL research project seeks to develop policy, training, and guidance for students and staff on APEL. 
This project intends to initiate and support policy development at institutional level in line with the QAA 
framework. The project, which  is developed  in collaboration with Registry, aims directly at consolidating 
and, where appropriate, changing practices of the Institute and improving its capacity to implement and 
achieve widening participation by developing an APEL policy, procedures and guidelines. The project has 
already  led  to  the  compilation  of  draft  policy  on  APEL  as well  as  an  entry  on  APEL  in  a  forthcoming 
international encyclopedia of education.  

The  project  Developing  innovative  assessment  approaches  for  widening  participation  focuses  on  the 
Graduate Diploma  in  Professional  Studies  and  has  been  brought  under  the  umbrella  of  the WLE.  The 
objective is to produce examples of and guidance to develop inclusive, participatory assessment practices 
especially with regard to changing contexts  in relation to the widening participation agenda. The project 
deals with strategies to effect a shift from academically‐driven to professional knowledge and experience‐
based assessment. The group  is currently analysing data. The project will  locate and disseminate  some 
examples of good practice that could provide guidance and examples to support colleagues in developing 
assessment  practices  that  are  accessible,  inclusive  and  participatory.  The  project  directly  informs  the 
Innovations  in Assessment Working Party which reports to the Academic Forum of the Academic Board 
and the Widening Participation sub‐Committee of Senate. Wider dissemination  is also developing as the 
WLE will help  to  facilitate a virtual  space  for  the working party with  the aim of ensuring exchange and 
offering guidance and examples of good practice around assessment beyond the Institute. 

The  project  Fitness  for  purpose  in  EdD  assessment  practices:  tensions  in  developing  a  professionally‐
related qualification  in an academic setting reflects the Centre’s capacity to generate reflection through 
research specifically  in relation to work‐based  learning contexts and change practice. Staff from the EdD 
studied one cohort of students and  identified problems  in the reflective statement that follows the first 
four modules.  Some  problems were  identified  in  relation  to  how  students  best  reflect  on  their  own 
practice and  link  this to  their  research. This has  led  to changes to  the handbook and the production of 
revised guidance for students on the completion of the reflective statement. The  impact focused on the 
EdD  programme  but  more  widely  the  findings  were  presented  to  the  doctoral  school’s  education 
programme meeting. A paper drawing on  this  research was presented with  financial  support  from  the 
Centre at  the  international conference: Learning Together: Reshaping higher education  in a global age, 
22‐24 July 2007 at the Institute of Education.  
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Since its inception, the WLE Centre has  developed strong links with the London Knowledge Lab 
(LKL), a joint venture between the Institute and one of its Bloomsbury sister colleges, Birkbeck 
College. The LKL, whose activities are research-focused and which bring computer scientists and 
social scientists together to share their understanding of how digital technologies are changing 
learners’ lives, and the WLE Centre, whose activities are development-focused, provide important 
potential for mutual contributions to workplace-based R&D. The application of digital technologies 
to the creation of innovative approaches for workplace-based learning is an obvious area of 
common interest. Plans are in hand to further advance synergies and a shared ‘research vision’ 
between the LKL and WLE through a dedicated project and delivery of a joint one-day research 
seminar during 2007-2008, and writing up of this work in a report which will include the editing of 
a set of contributed research papers. 

Recommendations 

The Centre frames, but does not rigidly control, the dynamic of its research. This strategy is 
crucial to ensuring that the research is diverse and encapsulate the richness of activities on work-
based learning. However, there is a need to make this coherence more visible for the outside 
world. This tension has been acknowledged early on by the members of the Centre and plans are 
in place to overcome it. During the interview process, a member of a Centre referred to a need to 
“forge an identity”. Some actions have already been taken in particular the commissioning of a 
project with the specific aim of working towards synergies across WLE projects, inter alia in the 
form of a book. Also, there is a series of internal seminars and other dissemination events; 
discussions with users of the Centre by the Administrator; or the new Occasional Papers in Work-
based Learning.  

An unexpected outcome brought about by this challenge has been the initiation of discussions 
during staff team meetings about the identity of the Centre which resulted in an interesting and 
stimulating debate about the different conceptions of the link between theory and practice as well 
as the ways the concept of work-based learning can be differently understood and used. The 
discussion concluded that the Centre needs to be more explicit about the links between current 
projects and the theories emerging from them and about the bridges between conceptual frames 
and current projects. The outcomes of this debate have been reflected in the framing of the Call 
for Proposals for Year 3. 

5.2 The principled use of (digital) technologies 

Another potential contribution of the Centre to developments in teaching and learning relates to 
its investment in new equipment. It should be noted that most of the people interviewed stressed 
that the Centre is not technology-driven and that technology should be used only if it enhances 
and improves learning. 

A new physical Centre and a virtual Centre 

An obvious rationale behind the construction of the physical Centre was that the Institute’s former 
TV Studio was outdated. There was a strong sense that new facilities could enhance the 
Institute’s teaching and learning environment. A second reason was the strong connection 
between the development of work-based learning and the development of new technologies. 
There is a disjunction between time and space and the technology is able to fill that gap, for 
example by allowing for the capture of events and seminars and making them available to 
students unable to attend. Third, the institutional collaboration with Teachers’ TV informed 
infrastructural developments. 

The driving force behind the development of the physical Centre was the desire to improve the 
provision for e-learning and digital video with a view to helping tutors and students to reflect 
critically on their practice and develop new learning and teaching strategies.  
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The physical Centre and its equipment are now fully operational and a Service Level Agreement 
with Information Services is in place. This has been done on time and on budget. Overall HEFCE 
made roughly equal amounts available for capital funding (including equipment) and staffing. 
Capital funding had to be spent by the end of Year 1, whereas there is recurrent funding for 
staffing over 5 years. Therefore, a lot of time and energy needed to be dedicated to the 
development of the physical infrastructure in the early stages of the life of the Centre. 

                             

 The physical Centre offers: 

• a fully operational digital TV studio; 

• an advanced presentation centre; 

• specialised digital video editing space and 

• film screening facility. 
 
The virtual Centre is realised in the form of the website, which is regularly updated and aligned 
as new aspects of the Centre’s work come on stream and deliverables become available. Among 
other things the website features: 

• dissemination of information on and findings of projects; 
• news and resources on work-based learning; 
• tools for online networking. 
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The virtual and physical Centre offer tools and materials that enable teaching staff and students 
to become users and producers of media resources including: 

 Video and audio broadcasts: comprising the recording and dissemination, including 
through web-streaming, of conferences, symposia, workshops, seminars etc. including 
attendant material (see e.g. the recordings of the M-learning symposium on the website) 
or, using portable recording equipment, of work-located professional practice for 
reflection and/or research purposes. The Centre is building up a searchable repository of 
digital video resources. 

              
 Podcasting allows students to access audio files. This functionality can be used by 

teachers for academic purposes; for example, one project holder is working on the use of 
podcasts on the EdD. 

 

      

 Open source VLE: as part of the contribution of the Centre to the diversification and use 
of virtual learning environments to support teaching and learning at the Institute, the 
Centre supports the use of Moodle across a range of courses and activities in the School 
of Culture, Language and Communication (MTeach, MA TESOL by Distance, MA Media) 
and the London Centre for Leadership in Learning. It allows the development of a 
community of practice (for example the Chartered London Teachers community). In 
addition to use in the context of taught provision, the VLE for example enables the follow-
up of conferences and events and allows professionals to interact with each other. The 
MTeach programme uses Moodle to provide documents and resources to students, run 
online discussions and fora etc.  
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Impact on teaching programmes 

At present, some 25% of teaching at the Institute is offered at a distance, online or in mixed-
mode. New technologies have a strong potential to stimulate innovation and change on 
programmes related to work-based learning. The Centre seeks to improve the use of e-learning 
and digital video. New technologies are expected to help teachers and students to reflect on their 
practices and to contribute to the development of new learning and teaching strategies. Given the 
limited physical size of the Centre, for many students benefits will not necessarily derive directly, 
i.e. by using the Centre as a teaching space, but more indirectly by: benefiting from the insights 
gained by their tutors from research and development projects carried out under the auspices of 
the Centre; through access to the resources generated by the Centre, such as the growing digital 
video repository, the website or the online bibliographic database on work-based learning; the 
loan of portable audio-visual recording equipment or the Centre’s digital video editing facilities. 
For example: 

• The MA in Media Education and its students greatly benefit from the new Centre for their 
courses. Interviews have shown that staff and students are very happy with the new 
facilities. According to one tutor, the new Centre improves students’ learning by offering a 
professional context in which they can learn and improve their artefacts in an improved 
teaching environment. The Centre particularly fits with the pedagogic rationale of the MA 
in Media Education which is learning by producing. For example, digital videos can be 
made in the Centre and screened immediately, leading to important discussion and 
feedback.  

• Students and staff on the MTeach are provided with a customisable learning and 
teaching platform allowing its participants to form a professional learning community.  

 

                   
 

• PGCE students in foreign language and history are working on a project developing 
appropriate pedagogy through multimedia production (using Mediator). This project 
informs the planning of a PGCE option module for the academic year 2007-08. 



17 

Internal Evaluation                                                                                                           
  

 

 

• The editing suite enables students to integrate digital video artefacts into their 
assessment and staff to develop multimodal teaching resources.  
 

                                      

Wider impact: ensuring the Centre is user-friendly and can be used by specialists and 
non-specialists alike 

A prerequisite for ensuring that the materials and resources of the Centre contribute effectively to 
learning, teaching and curriculum development is a particular focus on relevant pedagogies and 
adequate training in the use of the technology. There is always the danger that the technology 
exists, but that there is a lack of vision of what it is there for and how to apply it in (work-based) 
learning contexts. The challenges and promises are to attract people who may be uncomfortable 
with such resources and materials, get them to understand their potential and show them how to 
use them.  

The perception that the Centre has a heavy technological orientation was expressed by several 
interviewees. This suggests a challenge continues to exist in relation to the Centre’s objective of 
improvement of work-based learning through the use of new technologies. Most members insist 
that the Centre is not technology but pedagogy driven but they are aware of the need for a 
strategy to ensure principled and critical use is made of new technologies. The fact that a 
technically sophisticated infrastructure is required, for example to achieve web-streaming of 
resources in a manner that is fully integrated with university provision, is unavoidable but the 
Centre has been keen to support the pedagogical dimension of the work, for example by 
commissioning projects since its inception which focus on appropriate use of new technologies by 
education professionals. In order to ensure adequate support for users in the technical 
infrastructure the Centre is becoming increasingly aware of the desirability for an increase in 
administrative and technical support. 

Impact of research projects and training towards creative and critical use of ICT 

The Centre has commissioned research and development work to support the conceptualization 
of effective use of new technologies for work-based learning from the outset and it is keen to 
prevent equipment from under-utilisation because staff or students are not familiar with its 
potential or use as has happened all too often in the past. There is a clear necessity, which the 
Centre is cognisant and mindful of, to ensure that adequate pedagogic perspectives accompany 
the use of new technologies in order to ensure a maximum impact on staff and students. 

The latest developments are: 

• Several projects to reflect on the interrelationship between pedagogy and new 
technologies in work-based contexts. The ongoing collaboration with experienced staff 
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from the London Knowledge Lab and the Learning Unit of the Institute is central to 
achieving this objective.  

• There has also been work on the Teacher as Researcher module of the GDPS 
programme on how to use online tools and digital video, i.e. Teachers’ TV.  

• Work has been commissioned to support the development of a coherent approach to 
online pedagogies; for example, a project on pedagogic models for audio-graphic 
conferencing seeks to produce guidelines and a toolkit that will guide real time 
communication and file sharing of users. 

• Another project seeks to produce guidelines based on pedagogic models on how to use 
new technologies. 

• The Centre organises a series of seminars/workshops on the use of new technologies as 
part of staff development to maximise student learning. The Centre also supports and 
advises the Institute-wide PREEL project, a HEA-funded e-learning pathfinder which aims 
to embed the research expertise of Institute staff in the field of e-learning into institutional 
practice, in particular into course design, delivery and assessment and to further develop 
e-learning quality assurance processes. 

 

Recommendations 

The Centre’s location and architecture makes it a closed space which can be daunting, especially 
for people who are not technology savvy. There is a need for continuing to address this potential 
perceptual barrier. For example:   

• Personal contact and guidance are essential: who can use the Centre? How to make 
contact? There is already support offered by Information Services in the form of a one 
and a half hour seminar. At the beginning of every academic year new project holders are 
inducted by the Media Support Manager and the Centre Administrator has embarked on 
a series of one-to-one meetings with project holders to ensure they are fully familiar with 
the workings of the Centre and its facilities as well as to ascertain their specific needs 
and requirements. These activities should be consolidated and, where necessary, 
expanded to non-project holders.  
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• Much of the funding has been rightly devoted to projects but there appears to be a need 
to spend more on central staffing. It is recommended to allocate an additional 0.5 FTE to 
bring the administrative support to full-time to ensure the Centre is staffed at all times 
during normal working hours which will ensure enhanced access and support for users 
and visitors 5 days a week. It is also recommended to increase by 0.5 FTE the technical 
support available inter alia to maximise the use of the equipment, particularly in relation 
to the recording, editing and streaming of events. 

5.3 Progress on the Centre’s visibility and dissemination of its findings 

Since its inception, the Centre has actively collaborated with about 40 out of the 300 or so 
academics at the Institute, i.e. around 15%. This can be considered to be a considerable success 
and the percentage is set to rise further due to the way in which the majority of projects is timed 
to last for one year to allow for proposals by staff not hitherto involved in the Centre to be funded. 
To ensure continuity a small number of staff are encouraged to contribute to the work of the 
Centre for more than one year. A key objective is, therefore, to attract suitable projects to the 
Centre. To some extent success in achieving this goal is predicated on high visibility across the 
Institute and on effective dissemination of the work of the Centre. 

Visibility 

In terms of visibility, many strategies were used:  

• A logo and an acronym were developed in the Summer of 2005. The Centre created a 
brand and a visual identity in-keeping with the Institute’s re-branding.  

• Presentations were made to various constituencies within the Institute, including the 
Learning and Teaching Committee on which the Centre is represented, as well as to 
Academic Board. There was an internal launch in November 2005. Updates on progress 
are made annually to the Learning and Teaching Committee.  

• The official launch of the Centre’s physical infrastructure took place in May 2006 with 
more than 60 invited guests.  

• Publicity material:  the Centre makes 
available a wealth of material for use at 
internal and external events including 
project folders with project sheets, 
flyers, project reports etc. These are 
available in hard copy as well as 
electronically over the web. Recently, 
the Centre has launched the WLE 
Centre Occasional Papers in Work-
based Learning (ISSN 1753-3385) with 
the first three issues being published 
by the end of the academic year 2006-
07. 
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Dissemination activities contribute to the development of staff and students 

• The website is an essential instrument for promoting the Centre and its work and can be 
accessed through the Institute’s homepage. The website has the potential of becoming a 
crucial space for the wider research community on work-based learning.          

• The physical Centre offers facilities to run project events and activities, to film seminars, 
to host dissemination events and book launches etc. It is at the core of the WLE Centre 
becoming a dynamic community of practice related to work-based learning. 

 

The Centre has already organised two main dissemination events: 

 The first dissemination event was organised on 24 November 2006. The WLE 
Centre issues an open invitation to all interested in work-based and professional 
learning to find out more about the first findings of projects carried out under the 
auspices of the Centre. 

 The second dissemination event took place on 17 May 2007 was entitled “What’s 
New About Work-Based Learning? Innovation and Its Challenges for Education 
Professionals and Professionals who Educate” and also reported on findings of 
the work of the Centre. 
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Some projects are conceived around the organisation of a series of seminars and events 
focussing on work-based learning through which a number of external speakers (from partner 
institutions) are attracted to the Institute to inform the Centre’s debate about issues of work-based 
learning for a variety of perspectives. 

On 9 February 2007, for example, the WLE hosted a symposium on mobile learning. It brought 
together experts in the field from all over the UK and some from Continental Europe with a view 
to establishing a research agenda for the emerging field as well as to stimulate pedagogical 
innovation across the Institute. The event was an opportunity to engage in informed discussion 
around a number of research papers. The presentations can all be downloaded from the website, 
where the actual talks are also being streamed, and the inaugural Occasional Paper will bring 
together some of the papers given on the day in printed form. 

               

Impact: the dissemination activities are central to the development of a community of 
research on work-based learning 

The key mechanisms for dissemination include:  

 The e-journal Reflecting Education (http://www.reflectingeducation.net) is the 
Centre's online journal of evidence-informed practice (ISSN 1746-9082). The peer-
reviewed publication offers educational practitioners an opportunity to disseminate 
findings related to best practice in teaching and learning. One recent special issue, 
for example, documents the work on a module associated with the Centre, The 
Teacher as Researcher. 
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 The Centre also hosts Educate: The Journal of Doctoral Research in Education 
published by the Institute. It provides opportunities for the dissemination of the work 
of current post-graduate researchers and recent doctoral graduates to the academic 
community but it also represents a resource for professionals involved in educational 
enquiry and research. 

 A database of literature related to work-based learning which features a detailed 
account of publications close to the Centre’s interest. This is the direct outcome of a 
research project funded by the Centre entitled “Developing a database of literature 
related to work based learning”. 
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 News and events related to conference call for papers, seminars which are available 
through RSS feeds.  

 Web links: a collection of link relevant to the work of the Centre. 

 An interactive calendar which features internal and external events connected to the 
Centre’s activities. 

The channels of dissemination are well embedded in the work of the Centre; each project has 
very specific requirements in relation to deliverables and their dissemination. 

5.4 Management and monitoring arrangements 

There are tree levels of monitoring: 

1. The two part-time directors are responsible for all aspects of the work of the Centre in 
which they are supported by all staff associated with the Centre who are invited to termly 
staff meetings at which regular reports about the activities of the Centre are received 
from all staff. The Centre sponsors and initiates activities and core staff ensure the 
smooth running of the Centre, provide intellectual coherence and synergies and 
contribute to individual projects.  

2. A Monitoring and Accountability Group (MAG), which is chaired by the Deputy 
Director of the Institute and has as part of its membership the Institute’s Finance Director 
as well as the relevant School Manager, also supports the Centre Directors in their work. 
It is charged with overseeing the quality of the academic work of the Centre, to contribute 
to the strategic planning of the Centre, to advise the Centre Directors on the development 
of the Centre’s work plan and activities, to monitor the Centre’s financial position and 
review the Centre’s financial systems and administration, to support the integration of the 
Centre’s work in the wider work of the Institute, to ensure that work at the Centre follows 
the HEFCE guidelines regarding the CETL project and to advise on links with 
stakeholders and collaboration with external bodies. 
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3. A Stakeholder Advisory Group (STAG), which brings together key internal and external 
stakeholders and includes the Chief Executive of the Higher Education Academy, is in 
place to advise the Directors of the WLE Centre on the development of its work plan and 
activities in accordance with the Centre’s mission statement; to develop the Centre’s links 
with external bodies, regionally nationally and internationally and with other Centres for 
Excellence and to facilitate the involvement of a range of ‘users’ of research in the 
development of the work of the Centre, and contribute to the development of productive 
partnerships with key players in the field of work-based learning. 

Recommendations 

The three levels of monitoring are complementary and together cover all the activities of the 
Centre well. There could be more effort to coordinate discussions in the three fora and for the 
three groups to meet and evaluate the work done during Year 3.  

5.5 The sustainability of the Centre beyond the period of HEFCE funding  

Sustainability can be ensured in several ways:  

• The physical Centre was deliberately designed with a view to affording the possibility of 
generating funding through hiring out the facilities for filming and the Media Services 
Manager has worked closely with the Centre management to develop a charging 
structure. Initial discussions have been had with members of the Senior Leadership 
Team of the Institute whether and how the services can be maintained and sustained 
either by way of cross-subsidy through infrastructure charges, through an internal market 
or with recourse to the open market. Decisions will be made in the light of prevailing 
contexts nearer the time of the funding from HEFCE coming to an end. 

• Some projects from the Centre have already proven their capacity to generate research 
income from various funders, for example the Centre for Distance Education of the 
University of London.  

5.6 The question of partnerships is crucial to the Centre  

Across the Institute 

Partnership is well-established with the London Knowledge Lab and the Learning Technologies 
Unit. The WLE Centre, although located administratively in one School, is a cross-Institute 
initiative and active links are forged with all parts of the Institute. 

With schools and colleges 

A further strength of the Institute is that it has strong partnerships with organisations that employ 
education professionals including local authorities, for example, as well as its network of 
hundreds of partner schools and colleges. The Centre is increasingly building on these networks 
and it has recently forged links with London City Learning Centre Managers 
(http://www.standards.dfes.gov.uk/sie/eic/clc/clcaddresses/london/).   

With professional organisations 

The Centre engages with a wider range of professionals and not only in education (as shown by 
the MA in Clinical Practice). The WLE Associates are planning an event on 16 November 2007 
entitled ‘Researching Medical Learning and Practice’ to launch the idea of cross-cohort Medical 
Education support and discussion groups.  
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Collaboration with other CETLs  

The WLE Centre is in active collaboration with other CETLs and representatives regularly attend 
events and conferences organised by the HEA or other CETLs. Two key partners are, for 
example, the Centre for Excellence in Teaching and Learning (CETL) in Reusable Learning 
Objects (RLOs), with which a number of publication activities are underway, as well as the Centre 
for Excellence in Media Practice at the University of Bournemouth, which is involved in a joint 
research project into the student experience in professional online learning. There are also strong 
links with the Surrey Centre for Excellence in Professional Training and Education and the LIVE 
(Lifelong and Independent Veterinary Education) CETL at the Royal Veterinary College.  

Other Higher Education Institutions and Sector Bodies 

The Centre is taking an active part in the constitution of the Bloomsbury Centre of International 
Development (SOAS, Birkbeck, the London School of Hygiene and Tropical Medicine, Institute, 
School of Pharmacy and the Royal Veterinary College). 

On 19 January 2007 the WLE Centre hosted an Escalate event on Videopapers in Professional 
Assessment and Learning (see http://escalate.ac.uk/3118). WLE Centre staff have also 
contributed to HEA-organised events and presented findings from their research projects such as 
a presentation on narrative research methods at the December 2006 London conference on 
Raising Pedagogic Research Capacity. Participation in these events has also resulted in 
invitations to speak at other HEIs. 

Recommendations 

The Centre has chosen partnerships based on previous and existing links and contacts. The 
Centre is encouraged to grow its collaborations with existing and new partners, including 
international partners. 

The Centre is in the process of building a contact database with existing and potential partners 
and Associates for networking purposes.  

6. Concluding remarks 

The evidence available to date shows that the WLE Centre has an impact on the way learning, 
and specifically work-based learning, is conceived and supported, mainly through a combination 
of the research and development projects it supports and the availability of new facilities. This 
impact was informed and facilitated by the Centre’s ‘theory of change’ and is in evidence across 
the Institute of Education and beyond, supported by a strong emphasis on dissemination and the 
building of effective partnerships. The Centre is aware of, and addressing the need to create 
strong synergies across its various research projects. It is also strengthening the support and 
guidance available in relation to the use of the physical Centre. 
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