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PART ONE – STATISTICAL INFORMATION
a. Name of CETL
The Centre for Excellence in Work-Based Learning for Education Professionals
b. Name of Institution
Institute of Education, University of London
c. Contact name (someone likely to be in post until July 2010)
Norbert Pachler (WLE Centre Co-director)
d. Name of person submitting the self-evaluation
Mary Stiasny (Assistant Director: Teaching and Learning)
e. Start date of CETL
March 2005
f. Anticipated end date of CETL (if known, i.e. will it end with the money, when,
will it continue in some recognisable form?)
March 2010
g. Lead Director(s) and dates associated with CETL
Norbert Pachler and Karen Evans (Co-directors), Caroline Daly (Assistant Director)
h. Total amount of award: capital and running
Capital and recurrent: £3.25 million over 5 years
i. Briefly describe what the capital was used for (e.g. refurbishment of three
small group teaching rooms and small lecture theatre; building of office and
informal social/learning space for students)
The capital was used to build a physical Centre which comprises a fully operational
digital TV studio with a film screening facility; a specialised digital video editing
facility, a digital video repository and a state-of-the-art video conferencing facility.
j. What will these facilities be used for in academic year 2010-11? (indicative/
anticipated)
The facilities will be incorporated into the central IOE infrastructure after April 2010;
where possible the specialist nature of the facilities will be retained. It is envisaged
that the MA Media, Culture and Communication will continue to use the Centre as
their teaching base.
1

k. Average number over lifetime of the CETL of persons employed at any one
time, in FTEs and by type: academic, admin, other (please indicate type of job)
The WLE central team consisted of three part-time academic staff (0.5 FTE, 0.2 FTE
and 0.2 FTE) internally seconded to the Centre, a full-time Centre Manager and
part-time technical support (mostly 0.1 FTE). In addition, Centre funds were used
to facilitate work on an average of about 20 projects per year over the duration of
the 5 years (mostly on 0.2 FTE), some of which have yet to report (see Annex B). In
addition, the WLE Centre was supported by a number of volunteers; this included
work experience for some media students.
l. What are staff employed by the CETL towards the end of its HEFCE funded life
going to do when this funding ends? Summarise, do not name staff, e.g. 2 part
time academic staff return full time to university role; centre administrator has
job in private sector lined up; research officer has an academic appointment
for 2010-11 in another university; learning technologist will remain employed by
host faculty to continue with similar work; not yet clear for 1 staff member)
The core academic staff will return to their previous university roles, the position of the
Centre Manager is not clear yet but internal re-deployment is being sought and the
member of staff providing part-time technical support will also return to his university
role.
m. Number of ‘spin out’ projects funded: List projects by title and amount
awarded, and name institution if other than host.
It has been possible to attract funding for a number of ‘spin out’ projects based on
the intellectual capital built up through WLE Centre activities:
•• BECTA: Landscape review and analysis of the provision of ICT CPD in schools
(£40k)
•• BECTA: ICT CPD for school teachers (£43k)
•• JISC: Scoping a vision for formative e-assessment (£40k)
•• Centre for Distance Education: The development of methods for eliciting
learner-narratives within a framework for embedded evaluation for fully online
distance learners (£20k)
•• Centre for Distance Education: A study of e-learners’ experiences in the mixedmode professional degree programme, The MTeach (£20k)
•• Centre for Distance Education: Pedagogical templates for e-learning (£10k)
•• London Borough of Barking and Dagenham Children’s Services: Learning with
Visualisers in the Early Years (£10K)
•• London Chamber of Commerce and Industry Commercial Education Trust/
ESRC Putting Knowledge to Work (£135k)
•• European Union: Approval of Modules in Prevocational Training (£69K)
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•• European Union: Inclusive modules – Moving young people on (£53K)
In addition to the 10 aforementioned spin out projects, there has been a number
of smaller projects, below the £10k threshold.

n. Number of peer reviewed outputs published that relate to CETL work – list in
Annex A.
59
i. If you wish, list up to 5 other outputs that have not been peer reviewed
•• Occasional Paper Series (available as e-books from the publications section on
the WLE website at http://snipurl.com/wle_op_series): e.g. Pachler, N. (eds) (2007)
Mobile learning: towards a research agenda (approx. 3000 downloads) or Jara,
M. and Mohamad, F. (2007) Pedagogical templates for e-learning (approx.
6000 downloads).
•• Reflecting Education: an interdisciplinary professional online journal
(www.reflectingeducation.net). This website received nearly 19000 unique
visitors during 2009.
•• Online annotated bibliography on Work-based Learning (available on the WLE
website at http://www.wlecentre.ac.uk/bibliography/autologin.php)
•• Externally funded project reports:
• JISC project research report (available from JISC website at: http://www.jisc.
ac.uk/media/documents/projects/scopingfinalreport.pdf)
• BECTA project research reports (available from Becta website at:
http://snipurl.com/cpd_ict_lit_review; http://snipurl.com/cpd_ict)
•• Putting Knowledge to Work Report and Practitioner Materials: Exemplars,
Cross-cutting themes, Guidance notes, Research briefing) http://snipurl.com/
pktw_main

o. Number of events held to develop or disseminate work beyond the CETL in
the last three years internally; externally. Please also draw attention by means
of a short paragraph each to 3-5 events that have been especially important
or noteworthy, e.g. title, date, size, type of attendees, purpose, why it was important.
The WLE Centre held one dissemination event per term in which project holders
reported on project outcomes and work in progress for internal and external
audiences.
Under the auspices of the London Mobile Learning Group (LMLG) (http://www.
londonmobilelearning.net), the WLE Centre organised a number of leading national
and international symposia:
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‘Outside in, inside out’ at annual American Educational Research Association
conference in 2009. From a range of disciplinary perspectives, the conceptual
model developed by the LMLG was presented, in which pedagogical applications
of mobile technologies are viewed as part of a cultural and pedagogical context
in transformation.
As part of the 2009 pan-European Stellar Alpine-Rendez-Vous a workshop entitled
‘Technology-enhanced learning in the context of technological, societal and cultural
transformation’ bringing together leading researchers in the field of mobile learning
from across Europe (UK, Germany, Austria, Switzerland, Denmark, Sweden) and from
the US. Overall, the discussions during the workshop, which included an explicit focus
on work-based learning, reiterated the need for a paradigm change in education
to enable young people to deal with the implications of ongoing transformations.
The proceedings from the workshop will be published as a Special Issue of the
International Journal of Mobile and Blended Learning (IJMBL) in late 2010.
Three international research symposia at the WLE Centre in London brought
together leading researchers in the field internationally and explored in depth various
aspects of mobile learning. The symposia made a significant contribution to theory
building in the field and led inter alia to the publication of the inaugural publication
in the WLE Centre Occasional Paper Series (Pachler, 2007), an edited volume on
research methods in mobile learning (Vavoula, Pachler and, Kukulska-Hulme, 2009,
published by Peter Lang, which is already being reprinted) and an edited volume to
be published in by Peter Lang 2010 on work-based mobile learning (Pachler, Pimmer
and Seipold, in press).
Additionally, the LMLG organised two symposia at the Kongress der Deutschen
Gesellschaft für Erziehungswissenschaften (DGfE) in 2008 and 2010 in Germany
and one at CAL 2009 in Brighton. These led to various journal articles as well as
a Special Issue of the journal Medienpädagogik (http://www.medienpaed.com/)
(forthcoming).
Details about all these events can be found on the website of the LMLG.
The Researching Medical Learning and Practice (RMLP) network (http://snipurl.
com/rmlp_main) has organised a seminar series and three conferences in
collaboration with the Association for the Study of Medical Education (http://www.
asme.org.uk), bringing together educational researchers with medical education
practitioners and researchers. This has now become established as an annual
conference with ASME and attracts international attendance.
The WLE Conference on Work-Based Learning in July 2010 (http://snipurl.com/
wle_conference_09) was attended by 150 delegates. The main aim was to explore
and critically examine key issues in WBL in order to reconceptualise its contribution to
learning and practice in a variety of practitioner environments. It drew on evidence
from the CETL’s WBL research across education and professional sectors to examine
what lessons can be learnt about the creative potentials of WBL and how it can be
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a driver for practitioner change in professionals who educate as well as education
professionals. Strand leaders planned the discussions and presentations around core
themes of WLE work: social justice, teacher education (compulsory phases), post-16
teacher education, international dimensions and technologies in WBL.
In February 2009, the project Putting Knowledge to Work, sponsored by the
London Chamber of Commerce and Industry Commercial Education Trust and
ESRC, disseminated its findings to an audience from sector skills bodies, industry and
commerce, policy bodies, colleges and universities. From this initial dissemination,
further communication and take–up of the ideas and approaches have ‘branched
out’ as follows:

Project sponsored by London Chamber of Commerce
and Industry Commercial Education Trust/ESRC

Multiple outputs (Hard copy, Web, CD-ROM):
Exemplars
Practice Guidance Notes
Policy Brieﬁng

High level invitation seminar for industry and education representatives (February 2009)

Further takeup

Sector
coaches and
Glasss Industry

LLLN

FdF

CETLS

Professions
eg. Nursing
Midwifery

International

HEA

Invitations for
workshops etc.
Surrey/Lancaster
(PG Stats)

Article in Nurse
Educaiton
Today

ASEM

Regional
body – Further
invitation
workshop for
members

Practitioner
Guidelines

Singapore
Institute
for Adult
Learning
(IAL)

EU
CEDEFOP
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p. If any appropriately experienced member of your CETL team wishes to participate in a peer review scheme of CETL self-evaluations, please provide their
names and contact details, especially email.
Norbert Pachler (n.pachler@ioe.ac.uk)
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“the one year
structure of projects
is very clear and
manageable, and
allows goal-oriented
working”

PART TWO – EVALUATIVE REFLECTION
This internal evaluation, carried out by Dr Vincent Carpentier, was independent and
based on primary data collection from all stakeholders from which some of the
examples and quotes are drawn.
Quantitative and qualitative data were collected from a range of sources
including:
•• Desk research: a review of the documents which delineate the process of
construction and development of the WLE Centre’s identity within the CETL
framework. These include documents which outline the maturation of the
Centre’s thinking and its articulation as well as the ongoing records of the
activities of the Centre (minutes from meetings, statistics and documents
related to the variety of outputs, research projects and dissemination activities,
proposal/project sheets/reports);
•• Observation: participation in activities of the Centre and regular attendance
at internal meetings including staff, associates and management but also
meetings with staff and students of the Institute; attendance at the dissemination
events organised by the Centre (conferences, seminars, book launch);
•• Questionnaire: e-mails were sent to staff involved in Centre projects over
the years, users and stakeholders to explore stakeholder perspectives and
perceptions (45 respondents)
•• Follow up semi-structured interviews of technical and academic staff, associates,
students associated with the Centre but also from other parts of the Institute and
other stakeholders (more than 25 interviews).
The collection, processing and interpretation of data were carried out with
particular attention to ethical issues in conformity with the BERA Guidelines for
evaluators (UK Evaluation Society).
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“my collaboration
with the WLE centre
has provided me with
many opportunities
to gain new
experiences”

Question 1
Please reflect on how effective your CETL has been in contributing to
the objectives set out for the CETL initiative when it started.
The CETL initiative sought to reward excellent teaching practice, and to further
invest in that practice so that CETLs funding delivers substantial benefits to students,
teachers and institutions. The WLE has contributed to these aims by exploring ways
of transforming current models of work-based learning (WBL) in order to respond
to the diversity of professional learning needs within education and beyond. The
IOE works with a student population which is mostly part-time and comprises
professionals often with established career roles in the workplace undertaking
accredited professional development or other CPD or researching within the field of
professional learning. Students are mostly part-time and the IOE has only a very small
undergraduate population. Therefore, the emphasis of the work of the WLE Centre
reflects the issues and practices affecting the particular students in question as they
engage in professional development and with change as a result of work-based
and work-related initiatives. This has been important for how the WLE Centre has
focused on a theory of change within the institution and more widely in affecting
work-based practices. The main impact on students has, therfeore, been indirect
through the theoretical exploration of WBL and informing practitioner development
and understanding in a range of education sectors.

Rewarding innovative practice by enabling practitioners to lead and embed
change
The WLE’s strategy and work plan over the 5 years focused on consolidating and
developing innovative practice in teaching, learning and assessment by enhancing
the quality of learning opportunities available to students on face-to-face and
mixed-mode work-related and work-located programmes.
In accordance with the philosophy of the CETL initiative, the WLE considered staff
to be the key drivers of change and saw the Centre’s role as one of enabling and
encouraging staff to step back from their practice, reflect on it critically and develop
new frameworks for long-term and sustainable change. In addition, staff were seen
as key multipliers of new practices.
WLE Central staff were supported by the Monitoring and Accountability Group
and the Stakeholder Advisory Group in implementing a strategy for change based
on the sponsorship of R&D projects on professional practice. The research project
dynamic was pursued largely through internal secondments of Institute staff, for
main projects typically of 0.2 FTE for one academic year, for work on R&D projects
with a wide range of deliverables which focused on colleagues’ own professional
practice. In addition associateships were available by which individuals became
affiliated with the WLE and gained access to Centre facilities without project funding.
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Project holders and Associates had the flexibility to work within their own structures
while collaborating with the Centre and develop professionally. There was also a
focus on networking and networks to ensure linkages with other projects and with
leading work in the field nationally and internationally.
There was also an emphasis on the effective use of new technologies in teaching
and learning.
The key resources built over the five year programme include:
•• intellectual and academic capital through a dynamic of research projects
informing pedagogic practices in and across complementary strands:
theory-building in WBL; lifelong learning; international links; teacher education;
technology-enhanced teaching and learning including multimedia pedagogy
for professional learning, mobile learning and e-learning; social justice, equity
and diversity etc.
•• a physical and a virtual Centre supporting activities face-to-face, mixed-mode
and at a distance;
•• a multi-facetted approach to dissemination with a multifunctional Centre website
at the core (project sheets and reports, publications, online bibliographies;
dissemination events; conferences and symposia etc) and the development
of communities of practice (e.g. London Mobile Learning Group, Researching
Medical Learning and Practice).
Analysis of the data collected for this evaluation strongly suggests that practitioners
involved with WLE activities have changed their practice and that of their colleagues
and students. One project holder, for example, notes that “the one year structure
of projects is very clear and manageable, and allows goal-oriented working” and
another indicates that “my collaboration with the WLE centre has provided me with
many opportunities to gain new experiences within various knowledge communities
thus facilitating a context for developing my own pedagogical practices”. Emerging
new practices arisen from projects have been embedded within the project holders’
institutions. For example, one project holder notes that “in ongoing work at reforming
doctoral education across my home institution, we have begun to incorporate
notions of learning through work, non-formal learning etc into the conceptual
understanding which underpins our reform efforts, and have been encouraging
academics in departments, as well as research students to think beyond formal
provisions as sites of learning”.

Impact and dissemination
In line with the national CETL approach, the WLE actively sought to influence change
in policies and practices, in particular in relation to WBL. It did so inter alia through
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•• the production of accessible reports, guidelines, templates, policy
recommendations for change in practices in teaching, learning and assessment
at the IOE and across the sector;
•• an international professional online journal Reflecting Education providing
opportunities for education practitioners to disseminate findings from research
and practice-based enquiry on any issue of learning and teaching as well as
an Occasional Paper series;
•• the construction of communities of practice around WBL at the interface of
different professions (education, children’s workforce, medicine etc)
•• the development of international networks.
The website had in excess of 34,500 visitors over the last five years and 11,344
in 2009 (an increase of 25% compared to 2007). It is noteworthy that the average
duration of the visits increased by 30% from 2007 to 2009. Visitors came from 137
countries. 62% came from the UK, 6% from the USA and then a range of 1 to 2% of
the visits came from various countries within the EU, India, Brazil, Australia, Malaysia
etc).
The 3 most visited content areas of the website reflect the WLE contribution to the
aims of the CETL initiative:
•• Pedagogical templates for e-learning: (an occasional paper providing
practitioners with opportunities and guidance to integrate technology in
teaching and learning);
•• The Researching Medical Learning and Practice (RMLP) network (a community
of practice;
•• The report “Putting knowledge to work” (a report developing a conceptual
understanding of WBL in order to change practice).
Sources: Google Analytics
The most widely used resource of the WLE is the website of the London Mobile
Learning Group which sits on a different server (8000 visits since it was first launched
with nearly 5000 unique visitors).
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“working with the Centre
changed the way I think of work,
learning and expertise”

Question 2
Please set out the aims and objectives specific to your CETL at the start;
and for each one reflect how well these have been achieved.
Eight complementary objectives were set to contribute to a better understanding
of the processes and issues governing WBL and provide stimulus for innovation in
teaching, evaluation and assessment (in the Institute and beyond).

2.1) To facilitate WBL
The Centre focused on integrating practice and theory through R&D projects, wideranging dissemination activities (see 2.8) and regular updates to the IOE’s Teaching
Committee.
Guidance and recommendations have brought about changes in pedagogical
practices in teaching, learning and assessment. The Centre has also promoted
innovative recruitment and admission policies.
2.2) Use research and evaluation to enhance existing flexible learning and
teaching practices and to promote knowledge creation among education
professionals
The idea of recontextualisation informed the WLE’s aim of transforming current
models of WBL in order to respond to a diversity of professional learning needs.
This involved exploring how learners change as they recontextualise concepts and
practices and the extent to which this process may spur innovation in workplaces as
much as in educational contexts (see questions 7 and 8).
2.3) further develop the use of ICT
The WLE has supported projects exploring a principled use of technology, producing
recommendations, guidelines and templates for practitioners and generated
changes in practices of people involved and those of their colleagues, students
and institutions.
•• In 2008-09, the WLE carried out research for BECTA to provide guidance to policy
makers and develop models for CPD for ICT. This was followed by a project
Landscape, also for Becta (2009-10).
•• The WLE participated in the Institute-wide HEA-funded PREEL project, which
aims to embed the research expertise of IOE staff in the field of e-learning into
institutional practice.
Many projects focused on developing new approaches in WBL through facilitating
innovations in using ICT:
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•• The Mosaic Project explored how to use live web-conferencing in distance
education effectively. It offered recommendations on pedagogical and
delivery models that enhance flexibility and diversity of provision which have
been used by the Online MRes, the MA in Media, Culture and Communication
and the Doctoral School.
•• The London Mobile Learning Group, addressed through the book project ‘Workbased mobile learning: concepts and cases’ the needs of an increasingly
mobile workforce and the changing corporate learning landscape.
•• Projects were carried out in collaboration with MirandaNet, a community of
practice looking for ways in which digital technologies might assist teaching
and learning.
•• Projects also focused on the use of visualisers, electronic voting systems and
Interactive Whiteboards in teaching and learning.

2.4) To produce a range of media resources for learning and teaching which
can be used as stimuli for learning for education professionals
The physical Centre supported the production of media resources available through
its website, such as podcasts, digital audio and video recordings. The Centre
supported projects focusing on the use of digital video on teaching, learning and
assessment. These include the production of digital video resources to enhance
assessment through a multimodal portfolio, the production of multimedia materials
for WBL in school subjects; the development -with MirandaNet- of innovative
approaches to CPD using streamed video, FlashMeetings, online collaborative
concept maps and dedicated chat channels using Twitter and other social media,
the use of video recording for work-based assessment in educational contexts.
The Centre also developed MoLeap, The Mobile Learning Project Database, a
public and free-of-charge online database of mobile learning practice underpinned
by theory (http://www.moleap.net/). Projects, applications and resources can be
submitted to make materials and experiences available to a broad audience, and
to encourage the implementation of mobile learning projects in school/college/
university/family/workplaces and everyday life.
2.5) To further develop innovative assessment practices
The findings from WLE projects led to substantial innovations in assessment practices.
•• A WLE analysis of reflective statements in student portfolios and the investigation
of alternative forms of assessment have been widely disseminated within
the Institute, and externally. The EdD Programme Team has considered the
outcomes of these studies and these have directly influenced the teaching
and assessment of the programme.
•• The WLE led a project funded by JISC (2008-2009) on scoping a vision for
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formative e-assessment. Deliverables included recommendations for practice
and policy making in the field of formative e-assessment. Findings have been
disseminated nationally and internationally through conference presentations,
symposia and journal articles. (http://www.jisc.ac.uk/publications/reports/2009/
feasstfinalreport.aspx)
•• Smaller scale projects had direct impact on practice, e.g. a PGCE Science tutor
noted that “the WLE has helped me to become aware of valuable research
literature in the field, encouraged me to begin to look critically at how Electronic
voting systems might be used for assessment”.

2.6) support the development of new teaching programmes
The WLE contribution to teaching programmes includes:
•• Sustained contribution to the development of work-based programmes including
the MTeach (staff training and VLE), the MA Media, Culture and Communication
(use of the physical Centre for teaching and media production) and the EdD
(teaching assessment, development of a community of practice).
•• Support of various work-related courses such as the Graduate Teacher
Programme, the PGCE Science and the MA in Development Education.
•• Supporting the launch of a new Masters in Education and Technology in Clinical
Practice. This MA is a partnership development with the London Deanery.
•• The WLE funded project “Global partnerships: linking professional practice with
theory to accredit WBL” which has facilitated the development of a new module
on the Development Education MA course.

2.7) To foster education professionals who see their work as complex and
contestable, and who are aware that there are no simple solutions to the challenges and issues that they face as part of their daily practice
The contribution of the Centre to reflection on their practice, engagement with
others and support for concerns has been recognised by WLE users. The following
ideas appeared in responses from most users:
•• Standing back and looking forward: “My involvement with the WLE brought
me into a world more focused on workplace learning. Working with the Centre
changed the way I think of work, learning and expertise”.
•• Sharing concerns, experiences and projects: “The openness of the Centre made
access and contact to the different research communities within the WLE very
easy; one always felt invited and welcome”.
•• Being supported by a group: “The WLE provided a useful space for exploring
ideas and potential ‘boundary crossing’”.
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2.8) Disseminate best practice
In addition to a wide range of project and research reports, conference papers,
web-based publications, an online journal, an Occasional Papers series, chapters
and books, the WLE ran a regular programme of dissemination events in which
project holders reported on work in progress and on findings.
The WLE contributed to the development of communities of practice including
•• The Researching Medical Learning and Practice Network (see Question 4).
•• The London Mobile Learning Group (see Question 7)
•• Industry: Putting knowledge to work (see Question 8)
A project holder on IT and literacy noted that “in a recent visit to the school where
I undertook WLE research, the head teacher commented that the findings from
my project had changed the school’s practice”.The Chair of MirandaNet signals
“the continuing opportunities we have had to innovate and develop our practice
because of WLE support”.
Several users and communities of practice related to the WLE have international
connections.
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Question 3
Please add any objectives that emerged as the CETL developed, and
reflect on these as for question 2.
The interim evaluation noted that the Centre orientates, but does not rigidly control,
the dynamic of its research ensuring that the research is diverse. On the other hand,
the evaluation indicated a need to make this coherence more visible for the outside
world. This led to the development of explicit themes or strands linking the research
projects carried out by the WLE. As part of the focus on impact and dissemination
of the work of the Centre, six thematic strand leaders were appointed for 2008-09:
lifelong learning, international links; teacher education (pre-16), role of HE in teacher
education; multimedia pedagogy for professional learning; teacher education
(college-based, post-16); theory-building in WBL; social justice, equity and diversity.
The sixth theme of social justice is a distinctive contribution to the field of WBL
in HE and is underdeveloped generally in WBL research. There are implications for
practice. It emerged in many research projects as shown in the report “Co-ordinating
the social justice theme of WBL for the WLE Centre” (2009) which mapped out how
social justice issues were represented in WLE projects. These included widening
participation in teaching, learning and assessment practices (Developing pedagogy
of social justice to improve UK Apprenticeships; developing innovative assessment
approaches for WBL and widening participation). Projects also focused on specific
groups’ articulation of, and tension around WBL and social justice including
•• gender (An investigation into the strategies and processes by which women in
senior roles sustain and develop their leadership abilities and capacities in the
work place)
•• age (Work experience for young people; the Older Workers in Learning)
•• retirement (The WLE Centre has supported the production of ‘Retiring Lives’
– a book on the ways in which work, learning and education can combine
creatively in the later life course. At a high profile WLE book launch on 22nd
March the book was highly praised by the main speaker, the Right Hon Angela
Eagle, Minister for Pensions and the Ageing Society, as an inspiring contribution
to fresh thinking about the challenges of the ‘third’ and ‘fourth’ both for public
policy, institutions and employers as well as individuals)
•• ethnicity (An evaluation of the longer term professional and personal impact
of the course ‘Investing in Diversity’ on two cohorts of Black and Minority Ethnic
deputy and assistant head teachers; Teachers’ voices: African teachers’
assessment of their own learning and its relevance to a UK context)
•• nationality (The challenges facing the development of WBL in international
contexts; Learning, teaching and assessment for plurilingualism and democratic
citizenship).
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Impact
•• Results from this work have fed into development of the London Centre for
Leadership in Learning programme ‘Investing in Diversity’.
•• Outcomes of work on senior women in the workplace have been published
in the form of a WLE digest of organisations which support women in senior
work roles and an annotated bibliography about women in leadership. This has
been supplied to a course on women in leadership run by the Association of
Commonwealth Universities (ACU) in conjunction with the IOE.
•• The IOE mentoring and coaching scheme development has been supported
by an evaluation based on a WLE project.
•• Links were also made with the Centre for Rights, Equalities and Social Justice
(CRESJ).
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Question 4
Irrespective of your answers to questions 2 and 3 above, please
reflect on, and draw out the achievements and benefits of the CETL
(different audiences, types of output, impact internal and externally,
on professional / staff development, on student learning, work over an
extended period, use of money for facilities development etc.).
The WLE Centre can be seen to have offered very good value for money and to have
engaged in an ambitious and extensive R&D programme which pushed back the
boundaries of existing knowledge in relation to professional practice and conceptual
understanding in two key areas of teaching and learning in HE: WBL and the use of
technologies for teaching and learning. The Centre placed considerable emphasis
on interdisciplinary approaches and international/cross-professional collaboration
which enriched academic thinking amongst participants and enabled innovative
work across diverse contexts.
Changes for individuals are encapsulated by a quote from a user who considers
the Centre as “a place for researchers/practitioners to make valuable experiences,
to exchange, to connect and to improve standards for teaching, learning and
professional research”.
The WLE Centre work has impacted positively on student experience. Research
carried out by one of the MTeach team member shows that many students have
continued to use in their work context the conceptual tools related to WBL provided
by the Centre. Such sustainability is also driven by former MTeach students who
became associated tutors contributing to teaching, e-learning and assessment
activities of the MTeach. One of them is now a full time member of IOE staff. The
WLE Centre funded the use of Moodle by the MTeach as an alternative to the IOE’s
standard VLE, thereby enabling the team to experiment with bespoke pedagogical
approaches outside mainstream institutional provision which has been recognised
by the teaching team and students as invaluable for the course.
WLE research in the field of e-learning and digital media also clearly impacted
on student experience. A project holder on video recording of teaching sessions for
professional development indicated that “a former student on the PGCE course ...
created a new module for her teaching in her institution and also created greater
awareness of pedagogic practices with her teaching colleagues on the use of
video technology”. The WLE support is recognised by another student: “I have set up
a peer tutoring group with 2 other EdD students and the WLE has provided a place
for us to meet and work. Support from the WLE for this group has been essential to
help us to reach the final stages of completing the EdD”. According to a student
from the MA Media, Culture and Communication, “the podcast facilities of the WLE
Centre were of great use – as I listened to podcast of seminars and sessions I was
unable to attend face to face’. A supervisor noted that “one of my PhD students
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went along to (and benefitted greatly from) the WLE events on mobile learning”.
The student experience has been enriched by their inclusion into the Communities
of practice in WBL driven by the WLE. A medical educator in the final year of the EdD
remarked “that the WLE has been supportive to me as an individual but also to
my wider professional team” and “has given me a community of practice of likeminded medical educators”.
The contribution of communities of practice to student experience is confirmed by
a senior member of the doctoral school team who indicates that “one major impact
for the Doctoral School of working with the WLE has been the establishment of the
Researching Medical Learning and Practice Network. This has given postgraduate
researchers the opportunity to network amongst themselves and with other individuals
and groups outside the Institute with shared research interests. It has given rise to a
national conference with the Association for the Study of Medical Education and
events with other agencies. The network has supported and enriched the learning
of these postgraduate researchers and enabled them to disseminate and receive
feedback on and recognition for their research. It has also given rise to publications
and research and development collaboration relating to workplace based learning
in medical settings”. The Researching Medical Education Conference 2009: A day
of workshops and seminars organised by the RMLP network, the WLE Centre and
ASME have been very successful with 150 delegates attending and are about
to become an ‘Annual Researching Medical Education’ conference. The events
included opportunities not only for academics and practitioners but also for PhD
students to present their work.
Impact has also been observed on sites where fieldwork took place as evidenced
by a project holder who carried out research in schools: “The interviews themselves
in two different schools were valued by the teachers involved and gave me greater
insight into how English teachers use technology. Like many of the best forms of
professional development, it gave the teachers and me time to reflect on how we
conceptualise learning in our subject. It seems to have given the teachers ‘licence’
to pose sharp questions about the use and value of technology in their practice.
One of the teachers involved in the project then collaborated with me in a seminar
last summer for the conference here at the Institute”. One WLE project holder, whose
research aimed to find different ways of working with mentors in schools, indicates:
“one of the outcomes was to make a film for the IOE website of student teachers
experiences of being mentored. This film is used regularly when organising courses
here or in schools, and I know that schools are using it for their own training purposes.
This has been well used and well evaluated. I would not have been able to do this
without the support of the WLE and the funding for the project”.
International impact on student experience is also crucial. For example, a WLE
project led to the development of a module on North-South Educational Partnerships.
The British Council’s Global Schools Partnerships Programme has offered some
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funding to organise an introductory training course on school partnerships which
became a taster course for the module and also to pay the fees for international
students to take the module, probably about 20 in the summer of 2010. The British
Council through their programme has promoted the module; as it is a unique course
it is getting enquiries from all over the world.

23

“it has given
me a community
of practice
of like-minded
medical
educators”

Question 5
Have there been any disappointments in how the CETL has developed/
what it has achieved. What are they, why did they happen?
•• In order to be able to offer as many opportunities for projects, the core staff team
was kept quite small. Together with the administrative responsibilities attendant
to running the Centre and supporting the projects and the project leaders, this
dispersed model, whilst ensuring as wide a range of IOE staff could benefit from
CETL funding, put a clear ceiling on the extent to which critical mass could be
built up and maintained centrally.
•• A longer time period for the use of the capital grant would have been preferable
in supporting ongoing infrastructural needs and the technological needs of
the project holders. It would also have made the reflection of technological
advances in the WLE infrastructure since 2005 easier.
•• The start and finish mid-academic year was not particularly helpful; alignment
with the academic year cycle (September - August) would have been better.
•• It would have been good if the initial networking on pedagogic research within
the CETLs had continued. The infrastructure for this provided by the HEA was
most effective and brokered relationships between CETLs. Thereafter, this kind of
networking was harder, though strong relationships were established with a small
number of CETLs. The WLE Centre staffing was minimal and focused on our
immediate project and development work rather than finding out about what
other CETLs were doing. That said, the WLE Centre made good relationships with
the University of Leeds CETL, University of Bournemouth CETL, Bedfordshire CETL
and the CETL for Clinical & Communication Skills, Barts & The London & City and
the SOAS/UCL LWW CETL through our own CETL projects and activities, e.g. the
JISC project on formative e-assessment. It would have been good to find out
more about the work of other WBL CETLs.
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“working with the Centre
led to a much greater
understanding about
the non formal learning
processes that may form
part of a broader doctoral
curriculum”

Question 6
Please reflect on the difficult and easier aspects of getting the CETL
going and of getting your messages across. For example: Has action/
change followed; where and why did you meet success or resistance.
What worked, how did you discover this, how do you know it worked?
Achievements identified and discussed in other sections of this report have been
facilitated by a favourable environment and a flexible structure.
•• First of all, the R&D orientation developed by the WLE and its aim to change
teaching and learning practices matched the IOE mission.
•• Another important aspect was the fact that many students interacting with the
WLE were senior practitioners in their own fields who multiplied the potential for
dissemination and changes in practice.
•• Effectiveness and responsiveness to change were ensured by three
complementary levels of monitoring of the activities of the Centre. Regular
meetings of academic and technical staff and Associates offered the
opportunity to discuss progress and future developments. The Monitoring and
Accountability Group (MAG) put the Centre on the Institute ‘map’ as it was
chaired by the Assistant Director, Learning and Teaching and International and
was responsible for financial and development activities of the Centre and for
monitoring future plans. The members of the Stakeholder Advisory Group (STAG)
offer recommendations on the development of the Centre and prospect for
collaborations outside the Institute.
•• Recommendations from the Interim Evaluation were taken on board and led to
the development of the strands which linked the research projects carried out
by the WLE.
As in any projects of such scale, the Centre also had to face some challenges.
•• The requirements around a focus on physical infrastructure in Year 1 meant that
the intellectual/academic work couldn’t start straight away as the WLE Centre
opted for a small core team in order to be able to distribute the funds available
as widely as possible.
•• A longer time-frame beyond the 5 years would have enabled the WLE Centre to
reach an even wider range of staff across the IOE and to provide opportunities
to more staff and students to benefit from the initiative. With the benefit of
hindsight it would have been desirable to bid for a higher funding band.
•• Given the physical constraints of a Central London location, one particular
challenge for the IOE was the inability to find a very visible physical location for
the CETL. The nature of the build with its focus on technology necessitated a
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certain emphasis on security which put some constraints on the extent to which
the physical WLE Centre could be freely accessible to all staff and students. A
more visible physical location, such as a separate building, would have made
it easier to embed the WLE Centre in the consciousness of staff.
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Question 7
Has your CETL adopted/used/been based around any specific theories,
e.g. of change, or of student learning? If so, what, how have these
underpinned your work, have they been useful?
The ‘theory of change’ underpinning the work of the WLE:
The WLE Centre aimed to transform current models of WBL in order to respond to the
diversity of professional learning needs emerging in many areas within education
and beyond. The Centre believed that change is best facilitated by:
•• Sponsorship of R&D projects on professional practice.
•• Developing a view that staff are the key drivers of change; enabling and
encouraging staff to step back from their practice, reflect on it critically and
develop new frameworks for long-term and sustainable change; staff are seen
as key multipliers of new practices .
•• Where appropriate, an effective use of new technologies.
•• The dissemination of research findings and practice to inform and illustrate what
is and what is not possible.

Intellectual tools to facilitate change
Good work-based higher education involves fresh thinking, strong partnerships and
smart reworking of pedagogic strategies to bring together subject-based and workbased knowledge in new ways. In a field that has come to be dominated by the
consideration of organisational arrangements and technical issues that accompany
credit and quality assurance frameworks, questions of knowledge, teaching and
learning have been relatively neglected. The key idea of recontextualisation is
mobilised in order to introduce fresh thinking that can find ways into longstanding
and seemingly intractable problems. Approaches to the longstanding challenges
of ‘integrating’ subject-based and work-based knowledge have typically focused on
questions of how learning can be ‘transferred’ from one setting to another, usually
from theory into practice. What has continually dogged attempts at transfer is how to
overcome the assumed ‘abstract’ nature of theory in relation to the assumed ‘real’
nature of practice. This is often seen as a single movement as encapsulated in the
term ‘from theory to practice’. By advocating a recontextualisation of WBL the WLE
offered a fresh approach that concentrated on the different forms of knowledge
involved, in subjects, fields and disciplines, in ‘skills’ and in ‘know how’. It focused
on ways in which different forms of knowledge have features and ‘logics’ that
come together in different ways. Understanding how different forms of knowledge
are re-contextualised as people move between sites of learning and practice in
universities, colleges and workplaces provides new ways into longstanding and
seemingly intractable problems of relating ‘theory’ and ‘practice’. These problems
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are related to difficulty to think beyond transfer of knowledge and skills.
Thinking about the flows of knowledge in programmes means understanding
better the knowledge logics that underpin them and how knowledge is changed
as it is ‘put to work’ across contexts of learning and practice in universities, colleges
and workplaces. All knowledge has a context in which it was originally generated.
Some knowledge is regarded as context independent, and ascribed higher status
on that basis. Contexts are often thought of as settings or places, but contexts in
our use extend to the ‘schools of thought’, the traditions and norms of practice, the
life experiences in which knowledge of different kinds is generated. For knowledge
generated and practised in one context to be put to work in new and different
contexts, it has to be recontextualised in various ways that simultaneously engage
with and change those practices, traditions and experiences.
The starting point is that recontextualisation is multi-faceted pedagogic practice.
It refers to the idea that concepts and practices change as we use them in different
settings. The Centre has drawn on the idea that concepts change as they move from
their disciplinary origins and become a part of a curriculum. It has also drawn on the
idea that concepts are an integral part of practice and that practice varies from
one workplace to another. Putting knowledge to work has substantially expanded
both of these notions in order to the embrace the way in which learners change as
they recontextualise concepts and practices and the extent to which this process
may spur innovation in workplaces as much as in educational contexts.
Four kinds of recontextualisation are significant:
•• Content recontextualisation (putting knowledge to work in the programme
design environment)
•• Pedagogic recontextualisation (putting knowledge to work in the teaching and
facilitating environment)
•• Workplace recontextualisation (putting knowledge to work in the workplace
environment)
•• Learner recontextualisation (what learners make of these processes).
Each of these expressions of recontextualisation sheds light on some element of
the challenge of integrating subject-based and work-based knowledge in real-life
programmes. Chains of recontextualisation can be forged by practitioners, as they
seek to understand and evolve practice. The idea of this framework is to provide
an intellectual tool that can be used by programme designers and practitioners
to analyse how knowledge is put to work in their courses and to plan for new
programmes.
This has resulted in substantial changes in practice. For example, a course
leader noted: “as our programme expects much of its impact to be evidenced by
professional formation of its students, building this link between their work experiences
30

and their classroom experiences is essential, and the WLE has supported us in this
endeavour”. One project holder notes that their involvement with the WLE led to “a
much greater understanding about the non formal learning processes that may
form part of a broader doctoral curriculum. I have also learned, and hopefully
persuaded others, of the value of sociocultural approaches to understanding
learning through work - particularly emphasising cultural mediation, intentionality,
and social interaction”.
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“it gave the teachers
and me time to
reflect on how we
conceptualise
learning in our
subject”

Question 8
Reflecting on the last five years what other important messages
are there that you want to convey about your CETL- its successes,
difficulties, impact etc.
Successes include
•• The considerable conceptual work that has taken place in the fields of
WBL. In ‘Putting knowledge to Work’ the intellectual tool based on modes of
recontextualisation has been taken up by UK higher education and industry
practitioners in programmes ranging from 4 year degrees with a professional year
(see University of Surrey, where approach has been promoted via Sceptre as part
of inter-CETL collaboration); by the Medical profession (Recontextualisation was
used as a framework for rethinking the development of doctors’ communication
skills in the clinical environment, by the Head of Clinical Communication and
Joint Chief Examiner for OSCE Centre for Medical & Healthcare Education St
George’s) and the Nursing profession (see Evans, Guile and Harris, 2010); by
Foundation Degrees Forward (FdF) who have commissioned the team to
produce guidelines on ‘what is involved in good higher WBL?’ by the Glass
Industry through its Training body, and by education professionals in banking
and finance (via ECBM).
•• The international impact of the CETL should also be underlined. These approaches
and ideas outlined above have been taken up in the international community
as evidenced by invitation for WLE members to speak on the intellectual tools
produced through ‘Putting Knowledge to Work’, in ‘European policy-informing
conferences sponsored by CEDEFOP, in Asia-Europe conferences sponsored
by the ASEM Hub on Lifelong Learning, and to contribute to the work of the
Singapore Institute of Adult Learning. With regard to mobile learning, theory
building in the context of the work of the WLE Centre took place in relation
to technology-enhanced learning with particular reference to mobile learning.
Mobile learning is an emerging, and rapidly expanding field of educational
research and practice across schools, colleges and universities as well as in
the work place. The London Mobile Learning Group (LMLG) set up under the
auspices of the WLE Centre brings together an international, interdisciplinary
group of researchers from the fields of cultural and media studies, sociology,
(social) semiotics, pedagogy, educational technology, WBL and learning design.
The group has developed a theoretical and conceptual framework for mobile
learning around the notion of a cultural ecology. The analytical engagement with
mobile learning of the group takes the shape of a conceptual model in which
educational uses of mobile technologies are viewed in ecological terms as part
of a cultural and pedagogical context in transformation. Having developed an
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overarching theoretical approach in relation to learning in and across formal
and informal contexts, the group has started the process of exploring the
specifics of the domain of work-based mobile learning. The forthcoming book
on work-based mobile learning with Peter Lang (Pachler, Pimmer and Seipold,
to appear in late 2010) will be the first to chart what is arguably a very exciting
and important new field.
•• Strengthening the focus on using and developing existing methodological
approaches around the use of narratives to explore the (quality of) student
experience on professional e-learning courses. The interest of the WLE Centre
in e-learning was motivated by the desire to ensure that course development is
informed by a deeper understanding of e-learners’ experiences and to consider
questions around pedagogical advantages. The work was also motivated by
perceived shortcomings in evaluation models of student experience based on
‘satisfaction’ and ‘exit’ models which consult students after study is completed
as well as a possible gap between pedagogical intentions and the students’
experiences owing to their engagement (mainly) at a distance and through
learning technologies. This work has been published in a journal for practitioner
development, presented to the University of Bedfordhsire CETL and informed the
staff development strand of the HEA Pathfinder PREEL project at IOE.
All of the above would have been much more difficult, if not impossible to
achieve without the financial support from the CETL initiative.
The emphasis on dissemination of outcomes, and the availability of funding for
this purpose, was greatly appreciated by project holders.
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Question 9
Reflecting on the last five years what important messages are there
that you want to convey about the experience of being part of a wider
‘movement’/experience of other CETLs.
•• The WLE Centre made a concerted effort to link establish networks and
communities nationally and internationally. This was greatly helped by it being
part of a recognised national brand.
•• Being part of a national network of CETLs made it easier to establish links with
projects and activities in similar fields. As has been noted earlier, the WLE Centre
forged close links with a number of other CETLs, across a number of its strands:
in mobile learning with the Centre for Re-usable learning objects at London
Metropolitan and ALPS at Leeds; in e-learning with Bournemouth; in professional
learning with Oxford and SOAS/UCL; and, of course, in WBL with Middlesex.
•• Internally, being able to present intellectual activities in the form of a Centre that
was funded as part of a national initiative was also very helpful in that it gave the
activities additional kudos and visibility that they would not otherwise have had.
•• Being part of a national network also facilitated liaison with national initiatives,
such as the work of the Higher Education Academy and attendance at some
national and regional conferences was helpful in benchmarking and feeding
into, as well as learning from activities elsewhere.
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“I have learned,
and hopefully persuaded
others, of the value
of sociocultural approaches
to understanding learning
through work”

Question 10
Please reflect on work emerging from your CETL that has been
‘transferable’, i.e. useable beyond the home audience for which it was
originally developed. (You may wish to comment in terms of materials
produced, a community created, understandings that CETL work has
illuminated and which are useful to others, etc) It would be useful to
hear ‘messages’ and lessons learnt that you would like to continue to
be disseminated.
The focus of the work of the WLE Centre, namely on conceptual and theoretical
understandings based on research and development of practice, included an
integral focus on transferability. Whilst often stemming from the particular and rooted
in specific, situated practice, the aim of many projects was to extract the more
widely applicable. The ‘Putting knowledge to work’ project and the socio-cultural
ecology of mobile learning are cases in point: both offer insights into practice across
the sites of learning from which they were originally developed.
The work of theme strand leaders in Year 4 was a deliberate attempt to ensure
synergies of activities and of abstracting the general from the particular.
•• Dissemination requirements were built into all projects and financially supported
which fostered transfer of outcomes and insights gained.
•• Projects were often deliberately embedded in existing networks and partnerships,
or sought to create new ones, in order to ensure transferability of findings across
projects.
•• A range of national and international events were organised and dissemination
vehicles developed (project information on the website, Reflecting Education
journal, Occasional Paper series) with the specific purpose of ensuring
engagement and take-up beyond the home audience - download figures etc
show that this strategy has been very effective.
Additionally, the WLE Centre, through specific dissemination activities, managed
to create a communication bridge between academics, policy makers, industry
professionals and practitioners. As an example, a very successful event on the use
of whiteboards and visualisers brought together academics, senior hardware and
software executives, policy makers and teachers and initiated a dialogue between
them. The evaluation of the event showed that all groups involved developed a
plethora of ideas to work on and enhance their practice. Bringing together a variety
of interrelated groups and giving them the opportunity to enhance their individual
practices has been a very successful and highly appraised model that was used in
various dissemination activities and always had excellent feedback.
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•• The “Putting Knowledge to work” framework on modes of recontextualisation has
been taken up by UK higher education and industry practitioners (see question
8).
•• The RMLP network is a sustained development which has resulted from widening
the community the IOE has traditionally worked with to include medical
practitioners and researchers.
•• The Mirandanet network has resulted in the sharing and participation in
development work in ICT for education practitioners from a very wide base in the
UK and internationally. As one of the WLE Centre partner networks, Mirandanet
has worked with the Centre to engage in seminars, webcasts and face to face
development and dissemination sessions.
•• Broadly speaking, because of the student body at the IOE, the WLE Centre has
tended to deal with ‘multipliers’ – senior practitioners who acted as innovators in
their own institutions.
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Question 11
How will the work and achievements of your CETL continue
after HEFCE funding ends? Please reflect on how far you think CETL
work has become embedded in your institution or discipline and
indicate if any structures have been put in place to ensure its legacy
is not lost
The WLE Centre has placed great emphasis on documenting the intellectual and
academic capital developed through the CETL initiative and will ensure the material
produced will remain accessible through the WLE Centre website beyond the
lifetime of the Centre.
The WLE Centre has been asked by the IOE to put forward an Option paper
concerning its legacy which was discussed by SMT as well as the Teaching and
Learning Committee. There exists a clear recognition of the potential contribution
of the WLE Centre to at least three of the four platforms of the implementation
of the recommendations from the IOE Strategic Review 2009 (E-learning and
technology-enhanced education; UK professional and leadership education
market; International strategy) in the context of which the continuation of work of the
WLE Centre in some form is being discussed. One of the WLE Centre Co-directors has
been asked to lead on the professional learning strand.
The conceptual nature of a range of the projects will allow the continued
contribution to ‘the discipline’. The approaches and tools developed through Putting
Knowledge to Work are under further development and are being picked up in
many parts of the HE Academy, from practitioner doctorate level to Foundation
Degrees, ‘short-cycle’ HE and industry-education partnerships/consultancy. The level
of interest is evidenced in the use of the approaches in new projects in the medical
education community and by invitations, in the first two months of 2010 to present to
audiences of practitioners in Stirling, Lancaster (postgraduate statistics), Middlesex,
East London as well as FdF and HEA.
The LMLG will seek to continue its work without financial support from the WLE
Centre and has started to bid for support from various external sources (including
the EU).
Discussions are also under way internally to scope the possibility of a Centre for
Professional Learning as well as a Centre for Medical Education in order to take
forward aspects of the work of the WLE Centre, e.g. the work of the RMLP.
Work in technology-enhanced teaching and learning has laid the foundation for
further work and project holders are actively seeking external funding from research
councils, the European Union and others to be able to continue the work.
Work-based mobile learning is starting to emerge as a potentially exciting field of
academic inquiry and it is planned for WLE Centre activity in this area to continue as
part of the research portfolio of one of the Centre Co-directors. The ability to support
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this work financially will be sorely missed and will no doubt impact quite significantly
on the scope and speed with which it will be possible to carry out this work.
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Question 12
Do you think there are any emerging aspects of your CETL activity that
will have greater importance in the future?
WBL has been identified as a priority in the government’s recent blueprint for HE.
“Higher Ambitions”, the Government’s higher education framework, states “we need
stronger ladders of opportunities through vocational and work-based routes” (2009,
p. 3).
With the normalisation of mobile devices and the increasing market penetration
of smartphones, mobile learning is arguable a key aspect of technology-enhanced
teaching and learning and is of potentially great significance in all aspects of
teaching, learning and assessment.
Our recommendations regarding the future development of CPD for teachers
in using technologies are informing the future shape of research and development
into effective ICT CPD for teachers in England, via the government agency BECTA.
The brokering of relationships between medical education and educational
research is important to the future strategic development of research-informed
medical education practice in London. This is being discussed by key stakeholders
in medical education in London, including the London Deanery.
A focus on social justice has been identified by the WLE as an area which has
been neglected in WBL generally and this focus has gained momentum over the
duration of the CETL.
The infrastructure of the WLE Centre has started playing a very significant role on
future developments within the Institution. The Institute’s strategic aims for the future
indicate clearly the need to further develop online and distance courses with the
use of video and podcasts at the forefront. The Centre’s video and audio recording
facilities, with their user-friendly interface and the level of control by the end user,
will continue to make a significant contribution. Additionally, the fully integrated
state of the art video conferencing equipment has already started to be used for
long distance live presentations and discussions, offering a cost effective and low
carbon footprint alternative to travelling while retaining the liveliness of face to face
interaction.

41

ANNEXES
Annex A
Number of peer reviewed outputs published that relate to WLE work
Bachmair, B., Pachler, N., & Cook, J. (2009) ‘Mobile Phones as Cultural Resources
for Learning: An analysis of mobile expertise, structures and emerging cultural
practices‘, MedienPädagogik, 29, 1–29.
Brown, J. (2010) ‘Transferring Clinical Communication Skills from the Classroom to
the Clinical Environment: Perceptions of a Group of Medical Students in the United
Kingdom’, Academic Medicine.
Carnell, and Gold, A. (2009) ‘Exploring Reflective Statements: What mid-career professionals choose to reveal about their learning and its effects’, Reflecting Education,
5(1), 73-87
Coleman, M. (in press) Women at the top: Challenge, Choice and Change,
Basingstoke: Palgrave Macmillan.
Coleman, M. (in press) ‘Leadership and Diversity’, in Robertson, J. and Timperley,
H. (Eds.). Leadership and Learning. London: Sage.
Coleman, M. (in press) Women-only (Homophilous) Networks Supporting Women
Leaders in Education, Journal of Educational Administration, 48(6).
Coleman, M. and Campbell-Stephens, R. (2010) ‘Perceptions of Career Progress:
The experience of BME school leaders’, School Leadership and Management, 30(1),
35-49.
Cook, J., Pachler, N. and Bradley, C. (2008) ‘Bridging the gap? Mobile phones at
the interface between informal and formal learning’, Journal of the Research Centre
for Educational Technology. Special Issue on Learning While Mobile, 4(1), 3-18.
Cuthell, J. P. (2008) ‘The Role of a Web-based Community in Teacher Professional
Development’, International Journal of Web Based Communities, 2(8), 115 – 139.
Cuthell, J. P. (2008) ‘Online Forums as a Resource for Teacher Professional
Development: Lessons from a web-based community of practice and influence,
International Journal of Web Based Communities, 4(3), 359 – 365.
43

Daly, C. (2008) ‘Evaluation for New Learning Contexts: How can it be ‘fit for
purpose’?’, Reflecting Education, 4(1), 127-138.
Daly, C. and Pachler, N. (2010) ‘E-Learning: the future?’ in J. Arthur and I. Davies
(eds) Routledge Textbook on Educational Studies. Oxford: Routledge, 216- 226.
Daly, C., Pachler, N., Mor, Y. and Mellar, H. (accepted for publication in 2010)
‘Exploring formative e-assessment using case stories and design patterns’ Assessment
& Evaluation in Higher Education.
Daly, C., Pachler, N., Pickering, J. and Bezemer, J. (2007) ‘Teachers as e-learners:
Exploring the experiences of teachers in an online professional master’s programme’,
Journal of In-service Education, 33(4), 443-462.
Earley, P. (2009) ‘Work, Learning and Professional Practice: The role of leadership
apprentices’, School Leadership and Management, (29)3, 307-20.
Earley, P and Jones, J (2009) Leadership Development in Schools, in: Davies, B
(ed) The Essentials of School Leadership (2nd edition). London: Sage.
Earley, P and Jones, J (2010) Accelerated Leadership Development. London:
Institute of Education and TDA, Bedford Way series.
Evans , K (2009) Learning, Work and Social Responsibility. Springer: Dordrecht.
Evans K. (2006) ”Achieving Equity through ‘Gender Autonomy’”: Challenges for VET
policy and practice, Journal of Vocational Education and Training, 58 (4), 393-408
Evans, K. and Waite, E. (2010) ‘Stimulating the Innovation Potential of Routine
Workers through Workplace Learning: Accepted for the peer reviewed journal
TRANSFER – journal of the ETUI (European Trade Union Institute for Research, Education
and Health and Safety), April, Volume 16.
Evans, K., Hodkinson, P., Rainbird H.,and Unwin, L. (2006) Improving Workplace
Learning. Abingdon: Routledge.
Evans, K., Guile, D. and Harris, J. (2010) ‘Putting Knowledge to Work: A New
Approach: accepted for Special Issue on Leadership in Learning’, Nurse Education
Today, 30, in Press.

44

Hopwood, N. (forthcoming) ‘Doctoral Students as Journal Editors: Non-formal
learning through academic work’, Higher Education Research & Development.
Hopwood, N. (2011) ‘Doctoral Experience and Learning from a Sociocultural
Perspective’, Studies in Higher Education, 36(1).
Kersh, N and Evans, K (2009) ‘Facilitating Learner’s Motivation and Competence
Development in the Workplace: The UK context’, in Rauner F. and Smith, E (eds)
Rediscovering Apprenticeship. Springer: Dordrecht.
Kersh N., Evans, K (2007) ‘Competence Development and Workplace Learning
in the UK and Ireland: An overview’, in Chisholm, L. Spannring, R., Rosenthal A (eds)
Competence Development as Workplace Learning. Innsbruck: Innsbruck University
Press.
Kersh, N., Evans, K. (2006) ‘Recognition of tacit skills and knowledge in work reentry: modelling of learning processes and outcomes’, in Edwards, R. et al (eds)
Learning Outside the Academy. London: Routledge.
Kersh N. and Evans K (2005) ‘Self-Evaluation of Tacit Skills and Competences of
Adult Learners’, Journal of European Education, 37(2), 87-98.
Kress, G. and Pachler, N. (2007) Thinking About the ‘m’ in Mobile Learning. In: Hug,
Theo (ed.) Didactics of Microlearning. Concepts, Discourses and Examples. Münster
u. a.: Waxmann.
Lefstein, A. & J. Snell (in press) ‘Classroom discourse: What do teachers need to
understand? And is teacher understanding the problem?’ In Ellis, S. McCartney, E.
& J. Bourne, Eds., Insight and Impact: Applied Linguistics and the Primary School.
Cambridge: Cambridge University Press.
Lucas, N. and Unwin, L. (2009) ‘Developing Teacher Expertise at Work: In-service
trainee teachers in colleges of further education in England’, Journal of Further and
Higher Education, 33(4),423-433.
Malloch, M., Cairns, L., Evans, K., & O’Connor, B. N. (eds.) (2010) The Sage
Handbook of Workplace Learning. London: Sage.
Mavers, D. (2010, forthcoming) Children’s Drawing and Writing: The Remarkable in
the Unremarkable. New York: Routledge.

45

Mavers, D. (2009) ‘Student Text-Making as Semiotic Work’, Journal of Early
Childhood Literacy, 9(2), 141-155.
Mavers, D. (2009) ‘Teaching and Learning with a Visualiser in the Primary Classroom:
Modelling graph-making’, Learning, Media and Technology, 34(1), 11-26.
Mavers, D. and Kress, G. (2010, forthcoming) ‘Social Semiotics and Multimodal
Texts’, in B. Somekh and C. Lewin (eds.) Research Methods in the Social Sciences
(2nd ed.). London: Sage.
Oliver, M. & Whiteman, N. (2008) ‘Engaging with the Research Methods Curriculum,
Reflecting Education, 4(1), 63-71.
Pachler, N. (2009). Research Methods in Mobile and Informal Learning: Some
issues In G. Vavoula, N. Pachler, & A. Kukulska-Hulme (eds.) Researching mobile
learning: frameworks, tools and research designs (Oxford: Peter Lang Publishing).
Pachler, N. (2009) ‘The Socio-Cultural Ecological Approach to Mobile Learning:
An Overview’ In Bachmair, B. (Hrsg.) (2009) Medienbildung in neuen Kulturräumen.
Die deutschsprachige und britische Diskussion (Wiesbaden VS Verlag für
Sozialwissenschaften)–.
Pachler, N. (ed) (2007) Mobile Learning:Towards a research agenda. London: WLE
Centre.
Pachler, N., Bachmair, B. and Cook, J. (2010) Mobile Learning: Structures, agency,
practices. New York: Springer.
Pachler, N., & Cook, J. (2009) ‘Mobile, Informal and Lifelong Learning: A UK
policy perspective’ In K. Nyiri (Ed.) Mobile communication and the ethics of social
networking.Vienna: Passagen Verlag.
Pachler, N. and Daly, C. (forthcoming) Key issues in e-learning research and
practice. London: Continuum.
Pachler, N. and Daly, C. (2009) ‘Narrative and Learning with Web 2.0 Technologies:
Towards a research agenda’, Journal of Computer Assisted Learning, 25, 6-18.
Pachler, N. and Daly, C. (2006) ‘Online Communities and Professional Teacher
Learning: Affordances ‘ In E. Sorensen and D. Murchú (eds) Enhancing Learning
Through Technology. Hershey, PA: Idea Group, Inc.
46

Pachler, N. and Daly, C. (2006) ‘Professional Teacher Learning in Virtual
Environments’, E-Learning, 3(1), 63-75.
Pachler, N., Daly, C., Mor, Y. and Mellar, H. (forthcoming, published online October
2009) Formative e-assessment: practitioner cases, Computers & Education.
Pachler, N., Daly, C., Mellar, H. and Mor, Y. (2009) ‘Formative e-assessment:
Practitioner cases’, Computers & Education, 54(3), 715-721
Pachler, N., Daly, C. and Turvey, A. (2009), ‘Teacher professional development
practices: the case of the Haringey Transformation Teachers Programme’ in
O. Lindberg and A. Olofsson (eds), Online learning communities and teacher
professional development. Hershey, Pennsylvania: IGI Global.
Pachler, N., Evans, M. and Lawes, S. (2007) Modern Foreign Languages: Teaching
school subjects 11-19. London: Routledge.
Pachler, N., Makoe, P., Burns, M. and Blommaert, J. (2008) ‘The Things (we think)
We (Ought to) Do: Ideological processed and practices in teaching’, Teaching and
Teacher Education, 24, 437-450.
Pachler, N., Pimmer, C. and Seipold, J. (in press) (eds) Work-Based Mobile Learning:
Concepts and cases: A handbook for academics and practitioners. Oxford: Peter
Lang.
Pickering, J., Daly, C. and Pachler, N. (eds) (2007) New Designs for Teachers’
Professional Learning. London: Bedford Way Papers, Institute of Education.
Pickering, J., Daly, C. and Pachler, N. (2007) ‘New Designs for Teachers’ Professional
Learning’, Cambridge Journal of Education, 37(1), 1-15.
Pimmer, C., Pachler, N., Grobhiel, U.& Genewein, U. (2009) ‘Arbeitsintegriertes
Lernen im Gesundheitswesen. Konzept für ein mobiles Kollaborations- und Lernsystem
am Beispiel der ärztlichen Weiterbildung.’ bwp@ Berufs und Wirtschaftspädagogik –
online, 15.
Preston, C. (2008) ‘Braided Learning: An emerging process observed in
e-communities of practice’, International Journal of Web Based Communities, 4(2),
220-243.

47

Starkey, H. (2010, forthcoming ) Language Learning for Human Rights and
Democratic Citizenship, in: C. Ros i Solé & J. Fenoulhet (Eds) Mobility and Localisation
in Language Learning. Oxford, Peter Lang.
Taylor, M. and Evans, K. (2009) ‘Formal and Informal Training for Workers with
Low Literacy: Building an international dialogue between Canada and the United
Kingdom’, Journal of Adult and Continuing Education, 15, 37-54.
Vavoula, G., Pachler, N. and Kukulska-Hulme, A. (eds) (2009) Researching Mobile
Learning: Frameworks, tools and research design. Oxford: Peter Lang.

48

Annex B
List of Projects funded by the WLE
2005-2006
Name

Project Title

Project Description

Caroline Daly,
Norbert Pachler,
Jon Pickering,
Jeff Bezemer

A study of
e-learner’s
experiences

The research conducted a qualitative
investigation into e-learners’ experiences,
within the framework of a pilot evaluation
strategy which was implemented with
a cohort of participants studying on
the mixed-mode Master of Teaching
(MTeach) programme at the Institute of
Education

Karen Evans,
Anthony Basiel,
Anita Pincas

E-Learning and
Teaching: Activity
Templates - Phase
1

The project develops a series of
teaching and learning templates for
use by practitioners in higher education.
These contribute to their understanding
of educational issues pertaining to
education, especially the use of ICT in
distance or blended education.

Paul Temple

Development
of Case Study
Materials for the
MBA in Higher
Education
Management

The project develops case study
material for use on the MBA in higher
education management.

Tim Neumann

Teachers as
Media Producers
in Virtual
Classrooms

Development of a metaphorical
framework for teaching in a web-based
audiographic real-time virtual classroom
environment. It will examine roles of
teachers in such environments and
explore the benefits of this technology
for distance education to establish a
pedagogical and operational basis
for the use of this technology within the
University of London.
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Name

Project Title

Project Description

Norbert Pachler

AP(E)L policy

To develop a coherent institutional
approach to AP(E)L, create and publish
online guidance and exemplification
material as well as a framework for
prospective students to gain credits for
work-based and professional learning at
H and M level.

Caroline Daly

MTeach project
– the Leading
Learning Module

The project aims to increase the use of
multimedia resources and to introduce
teaching and learning activities which
make use of still and moving digital
images

Eileen Carnell

Fitness-forpurpose in the
assessment of
work related
degree courses

The aim of this research is to review the
assessment of work related courses such
as the EdD in order to evaluate their
fitness-for-purpose. The first stage is to
review existing assessment requirements
and then to consider possible
alternaties.

Karen Evans
Natashsa Kersh
and Seppo
Kontianen

Evaluation in workrelated learning

Developing an evaluation/selfevaluation approach within the context
of work related learning

Eileen Carnell

Experiences
of education
professionals

Examining success factors in completion
of the EdD by experienced education
professionals

Hilary Bourdillon
Norbert Pachler

Multimedia in
work-based
learning

development of accredited Continuing
Professional Development using
Teachers’ TV / digital video.

Judy Harris,
Karen Evans,
David Guile

Putting
Knowledge to
Work

Sponsored by the London Chamber of
Commerce and Industry Commercial
Education Trust

50

Name

Project Title

Project Description

Jon Pickering

Teachers
perceptions
of work-based
learning

An investigation into the benefits and
limitations of continuous professional
development

Name

Project Title

Project Description

Andrew Jenkins

Training in the
British workplace:
a quantitative
analysis

This project used data from the
2004 Workplace Employee Relations
Survey (WERS 2004) to provide robust,
quantitative analyses of the key factors
determining participation in work-based
training.

Caroline Daly,
Norbert Pachler,
Jon Pickering,
Jeff Bezemer,
Jill Russell (UCL)
and Jon Wardle
(Bournemouth)

The development
of methods for
eliciting learnernarratives within
a framework
for embedded
evaluation for fully
online distance
learners

A qualitative study to develop methods
to investigate the experiences of 100%
distance e-learners’ studying within
asynchronous environments.

Christina Preston

The practicebased and
experiential
learning of
ICT advisers
responsible
for school
teachers’ ICT CPD
programmes

This research project investigated what
ICT experiences have been effective for
advisers to teachers in schools.

2006-2007
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Name

Project Title

Project Description

Chris Devereux

Listening and
reacting to
the voice of
the learner in
work-based
assessment

This project worked with two colleges
and one training provider over a period
of a year to enable, accelerate and
capture the learning achieved by
individuals working towards work-based
qualifications

David Guile

Distance learning
approaches to
lifelong learning

To produce a distance learning version
of the existing MA in Lifelong Learning;
to use the academic year 2006-7
to develop the first modules for the
new work-based learning MA in close
collaboration with ACCU.

Diane Mavers

Shapes of
representation,
shapes of
knowledge: from
object to visualiser
to page

To understand the interrelationship
between the digital display of objects
using a visualiser and children’s
subsequent representation in handproduced science curriculum texts, and
the implications this has for knowledge.

Eileen Carnell

Extending our
understanding of
the connections
between workbased learning
and academic
learning in the
EdD programme

An examination of the present EdD
participants’ and graduates’ perceptions
of work-based learning and their
understanding of how change is brought
about in their professional context
through research.

Fiona Rodger

Developing
different
approaches to
mentor training
including the
mentor’s own
workplace

This project aimed to examine further
previous research where a theoretical
framework of mentoring styles has been
developed. The development of this
framework identified a need to respond
to the diverse mentoring experiences of
students teachers.
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Name

Project Title

Project Description

Helen Upton

Learning
resources for
psychologists

The creation of a teaching and learning
resource on supervision for fieldwork
supervisors of year two & three trainee
educational psychologists following a
doctoral programme in professional
educational, child and adolescent and
psychology.

James Emmott

Master of
Teaching
(MTeach)
virtual learning
environment

The proposal for the course to move
from Yahoo Groups to the Moodle
environment.

Janet Wallace

The impact
of innovative
approaches
to work-based
assessment

Develops modules on postgraduate
certificate in consultancy for leadership
development using the blended
learning approach including `ICT and
digital video resources.

Lorna Unwin

Supporting the
development of
teacher expertise
at work: a study of
in-service trainee
teachers in
colleges of further
education

Investigates the nature and effectiveness
of support structures and mechanisms
available to in-service trainee teachers
in colleges of further education, and the
extent to which the organizations create
supportive learning environments.

Jeff Bezemer

Supporting
teachers’
professional
development:
a comparative
analysis of worklocated and
work-related
discussions

The project explored teachers’ workbased discussions around video
recordings of their own practices. It looks
into the different ways in which these
discussions develop in a ‘work-located’
and face-to-face context as opposed
to a ‘work-related’ and online context.
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Name

Project Title

Project Description

Karen Evans

Approval of
modules in
prevocational
education and
training

Development of an interactive tool that
could be used by practitioners involved
in the construction and development
of modules for disadvantaged young
people.

Karen Evans

Developing a
self-evaluation
approach within
the context of
work-related
learning

Draws on the part played by tacit
forms of personal competences in the
education, training and work re-entry of
adults with particular reference to self
evaluation of such competences.

Neek Alyani

Learning to
innovate in
firms: towards
formulation of
an analytical
framework

Development of an analytical
framework for learning that can lead to
innovation in the workplace

Norbert Pachler

Mobile learning:
Research
symposium 1

Focuses on the interface between
innovation of pedagogical practice and
the use of ubiquitous technologies.

Penny Jane
Burke

Developing
innovative
assessment
approaches
for work-based
learning and
widening
participation

IOE established a widening participation
sub committee of Senate (WPSC) in
2005 to monitor the WP strategy and
action plan. Part of its work is to help
support colleagues in developing
inclusive pedagogical and assessment
practices.

Susan Askew

Extending our
understanding
of the role of
mentoring and
coaching to
support staff
learning in the
workplace

This project examines in greater detail
the present peer coaches and mentors’
perceptions of the ongoing mentoring
and coaching training that they have
participated in over the past academic
year at the IOE.
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Name

Project Title

Project Description

Tim Neumann

Pedagogical
application
models for web
conferencing and
streaming

This project focuses on web-based
real-time conferencing as a flexible
communication medium and aims to
develop a set of pedagogic application
models for its use at the WLE Centre.

Tom Preskett

Supporting and
maintaining the
LCLL VLE

A focus on the work-based perspective

Sai Loo

Using digital
camcorders

The use of digital camcorders to record
student teachers teaching

Natasha Kersh

Developing a
database of
literature for WBL

A review of the literature of work-based
learning

Norbert Pachler
and the Edge
Learner Forum

Work experience
for young people

Taking the viewpoints and stories
of young learners as starting point,
this project provoked debate and
galvanised action to drive the
improvement of work experience in
schools. The project aimed to equip
student teachers to develop work
experience programmes that tap in to
the motivations of young people and
help them to discover their individual
talents in the work context.

Robert Ferguson

Developing
appropriate
pedagogies
for work-based
learning in history
and language
teaching

The development of appropriate
pedagogies in history and language
teaching and learning. The emphasis
throughout was on workplace practice
and the development of practical
skills which demonstrate an approach
to pedagogy resulting in multimedia
production.
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2007-2008
Name

Project Title

Project Description

Anne Turvey &
Caroline Daly

Teachers and
technology:
professional
learning and
changing
practice in
schools

Two detailed case studies of teachers
who have major roles in developing
learning and teaching with technologies
in their schools as learning communities

Christina Preston

What works
where? ICT CPD
programmes as a
focus for changes
in policy and
practice. The view
from the UK, the
US and Eastern
Europe

An international, policy-oriented
symposium which brings together
experts in the research, implementation
and accreditation of ICT CPD
programmes to develop insights and
contribute to policy making in the field.

David Guile

Beyond synergies
and networks:
towards a
common
language of
description for
work-based
learning

Explores the links between professional
education, vocational education and
work-based learning conceptually
and empirically and identifies the
implications of those links for the
research, policy and practitioner
communities.

Eileen Carnell

Researching
medical learning
and practice

Collaborates with practitioners in the
field who are currently researching
work-based learning in medicine and
health, focusing on the processes
of researching medical education,
particularly the use of qualitative
methods

Jane Reed

Leading and
developing
learning in
primary schools
– a research
informed and
work-based
approach

Carries out evaluation, development
and dissemination activities related to
a work-based programme aimed at
teachers and Local Authority advisers,
run by the International Network for
School Improvement
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Name

Project Title

Project Description

Jon Pickering,
Ambrose
Hogan

An investigation
into the sustained
impact on
practice of a
mixed-mode
further degree
aimed at the
professional workbased learning of
teachers

Investigates the long-term impact
of participating in collaborative,
bottom-up, masters level CPD on the
professional learning school teachers.

Karen Edge
Doug Bourn

Global
partnerships:
linking
professional
practice with
theory to accredit
work-based
learning

Develops a module for students on
a masters course in development
education, to enable them to relate
theory to practice in the field with
reference to international partnerships,
and gain accreditation for their workbased learning.

Norman Lucas

Supporting the
development of
teacher expertise
at work: a study of
in-service trainee
teachers in
colleges of further
education

explores the nature and effectiveness
of support structures and mechanisms
available to in-service trainee teachers
in further education colleges and the
extent to which organizations create
supportive learning environments.

Marianne
Coleman 1

An evaluation of
the longer term
professional and
personal impact
of the course
‘Investing in
diversity’ on two
cohorts of deputy
headteachers

A long term evaluation of the impact
on deputy headteachers two years
after completing a course which aims
to prepare members of the black and
ethnic minority communities for school
leadership positions.

Andrea Kelly

Crossing
boundaries: how
refugee surgeons
learn to work in
the NHS

Investigates how refugees who have
succeeded in gaining employment
within the NHS have learnt to adapt to
UK working practice, and what they have
had to learn/unlearn

(EdD)
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Name

Project Title

Project Description

Marianne
Coleman 2

An investigation
into the strategies
and processes by
which women in
senior roles sustain
and develop their
leadership abilities
and capacities in
the work place

Scopes and identifies good practice in
work-based strategies and processes by
which women in leadership sustain and
develop their capacities and abilities.

Mark Newman

Design of
effective learning
environments
in healthcare
workers ed
programmes:
development of a
research network

Developing a collaborative,
interdisciplinary partnership network that
will generate research proposals and
host research in healthcare education.

Natasha Kersh
(2 parallel
projects)

Supporting
learners’
motivation
towards and
through workbased learning
in college
environments: the
role of the new
technologies (two
linked projects)

Explores the factors motivating adult
learners in college-based and workbased environments in relation workbased learning.

Nick Hopwood

Academic workbased learning:
an analysis of
three activities

Explores three work-based activities
which act as sites for the development
of doctoral students as academics and
for their preparation to take up posts as
academic staff in universities: teaching
development programmes; a crossinstitutional career mentoring initiative,
and research student-edited journals.

Judy Harris,
David Guile
and Karen
Evans

Putting knowledge
to work

Funded by London Chamber of
Commerce & Industry
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Name

Project Title

Project Description

Norbert Pachler

Pedagogies
for interactive
technologies:
whiteboards and
visualisers

The WLE Centre for Excellence, in
conjunction with Mirandanet and Steljes,
organized a two-day seminar to take
stock of existing research findings as well
as to chart leading edge practice with
a view to identifying key issues arising in
relation to three areas:
•• policy and practice,
•• important research questions and
appropriatemethods of exploring
them, and
•• implications for CPD.

Peter Earley

Work, learning
and professional
practice: the role
of leadership
apprentices

Investigates the value of ‘on-thejob’ apprenticeship experiences for
prospective school leaders, by exploring
the effects on teachers identified as
such of being placed for a sustained
residency in an urban host school with
an effective headteacher.

Norbert Pachler

Mobile learning:
Research
symposium 2

This workshop focused on mobile and
informal learning research methods
in order to address: whether existing
methods are adequate in providing us
with the data we need: what is missing
and how can we access it; what are
the methodological, practical and
ethical concerns with existing methods;
and how existing methods compare:
in what ways are the data they yield
comparable and / or complementary.

Phillip Kent

Developing
shared
approaches
across the IOE for
workplace-based
educational
research outside
the education
sector

Examines and develops the range
of work going on across the IOE that
is concerned with learning in noneducational workplaces, reporting
on the range of theoretical and
methodological work being carried out
in this area at the moment in the WLE
and the KL
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Name

Project Title

Project Description

Robert Ferguson

Developing
appropriate
multimodal
pedagogies
across the
curriculum
(dampac)

Focuses on the classroom and lecture
room, where a new model of learning
can be developed which makes use
of multimedia and multimodal ways
of learning and teaching in different
subject areas.

Sai Loo

Investigating
knowledge in
the workplace
learning
of teacher
education in the
post-compulsory
sector in England

Investigates the development of
professional knowledge in teachers in
the post-compulsory education sector
who are newly or recently qualified.

Viv Cook

Becoming
a teacher in
medical settings:
a case study
of work-based
learning

How new teachers of medical
undergraduates learn to teach in their
initial years of educational practice
across medical school, hospital and
general practice settings.

Vivienne Porritt

Work, learning
and professional
practice: the
relationship
between impact
evaluation and
performance
management

Explores the differences made by
new approaches to the performance
management of school teachers and
the impact of these approaches on the
learning and well-being of pupils.

James Emmott
(Y2 follow on)

Master of
Teaching
(MTeach)
Virtual Learning
Environment

A evaluation of an online course design
for work-based professionals

Tom Preskett

Moodle VLE

Evaluation of the progress of the leanring
and work-based perspectives achieved
by the London Centre for Leadership in
Learning VLE

(EdD)
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Name

Project Title

Project Description

Will Gibson

Developing
Courses in
Research and
Reflexive Practice
for Healthcare
Professionals

Aims to create resources that can be
used by healthcare professionals in their
orientation to professional development
and reflexive practice.

Do the Clinical
Communication
Skills learned by
medical students
transfer from
the classroom
to the clinical
environment: the
experiences and
perceptions of 4th
year students.

Does the teaching and learning of these
skills in a medical school setting allow
transfer to the clinical workplace, and
is engagement with Developmental
Transfer theory helpful to this process.

‘Trauma project’.
Interdisciplinary
and interprofessional
practice and
training in a
hospital trauma
team.

Develops a preliminary analytical
description of this teamwork and to
begin to develop a framework for the
analysis and evaluation of a pilot interprofessional training programme.

Name

Project Title

Project Description

Diane Mavers

Teaching,
learning and
assessing literacy
with whole-class
technologies

This study investigates how teachers
use a visualiser connected to an
interactive whiteboard as a pedagogic
resource in the teaching of literacy,
and the relationship between this and
what children do, with implications for
teaching, learning and assessment.

(transferred
from Y2)

Jo Brown
(EdD)

David Scott,
Andrew Brown
et al

2008-2009
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Name

Project Title

Project Description

James Emmott

Master of
Teaching
(MTeach)
virtual learning
environment (VLE)

The project develops the Master of
Teaching (MTeach) virtual learning
environment (VLE) involving hosting,
e-portfolio and digital video
development activities.

Jon Pickering
Hilary Kemeny,
Ambrose
Hogan

The challenges
facing the
development
of work-based
learning in
international
contexts (STEP)

This project examines attempts at major
institutional change in Ismaili Religious
Education Centres (RECs), through
the introduction of a new Secondary
Teacher Education Programme (STEP).
These centres are in five different
countries - Canada, the USA, India,
Pakistan and Tajikistan.

David Guile

Beyond synergies
and networks:
towards a
common
language of
description for
work-based
learning

The project develops work on: (i)
establishing cross-centre synergies as
regards conceptual and developmental
agendas in Work-based Learning (w-b-l);
and (ii) extending links, formal concords
and research partnerships with leading
institutions in the field of WbL.

Judith Seipold

“And don’t
forget to bring
your mobile”
- Informing
educational
target groups
about mobile
learning
opportunities

This project focuses on the dissemination
of concepts and projects for mobile
learning conducted inside and outside
school, with the aim to provide support
for educational professionals and
stakeholders through website, onlinedatabases and publications, and thus to
support ‘at-risk learners’ in successful and
sustainable learning.

Jane Reed and
Caroline Lodge

Leading and
Developing
Learning Schools

A national school improvement project
researching and developing work-based
approaches in schools to enhance
pupils’ engagement and participation
in learning and the role of the LA in
supporting them.
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Name

Project Title

Project Description

Bob Ferguson

Disseminating
DAMPAC

The project introduces multimodal
design and ‘learning as production’
to professional colleagues and then
to school students monitoring and
appraising the pedagogic process
throughout.

Chris Devereux

Teachers’ Voices:
African teachers’
assessment of
their own learning
and its relevance
to a UK context.

The project explores teacher
development and transformation in
Southern Africa.

John Cuthell,
Christina Preston
et al

Seeing the
meaning: the
use of Display
Technologies
to Enhance
Teaching and
Learning

The project develops an online resource
relating to the policy, theory and
practice of all aspects of Visual Learning.
This multi-modal resource will be
available online to support academics,
students, schools and teachers.

Norbert Pachler

Mobile learning:
Research
symposium 3

The symposium focused on mobile
learning theory and practice in
education, work and leisure and will
address the following themes:
•• Learning across contexts
•• Cultural approaches to
mobile learning
•• Status quo, visions and conjectures.

Adam Lefstein
with Julia Snell
and Gemma
Moss (ESRC)

Towards Dialogue:
A Linguistic
Ethnographic
Study of
Classroom
Interaction and
Change

The study examines the role of different
patterns of classroom interaction
between teachers and students in
facilitating and/or impeding change
of classroom practice towards greater
dialogic approaches.
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Name

Project Title

Project Description

Hugh Starkey

Learning,
teaching and
assessment for
plurilingualism
and democratic
citizenship

The project involves organising a bilingual conference on plurilingualism
and citizenship involving IOE WLE, SOAS/
UCL LWW CETL and PLIDAM at INALCO,
Paris.

Name

Project Title

Project Description

Ambrose
Hogan

Re-contextualising
teaching: how
Ismaili religious
studies teachers
locate teaching
and learning in
the contrasting
contexts of
Canada, the USA,
Tajikistan, India
and Pakistan

Five studies of Ismaili Muslim teachers in
Tajikistan, Canada, India and Pakistan
and their work re-contextualising
knowledge constructed during the
London MTeach.

James Emmott

Master of
Teaching
(MTeach)
e-learning
development and
implementation

Support for e-learning development
and implementation; the MTeach
programme as a foundation for
expanding understanding of learning
using online technologies

Ben Kotzee

New conceptions
of ‘expertise’
in professional
education

In this project, one prominent new
conception of ‘expertise’ (with its origins
in the sociology of scientific knowledge)
is examined and applied in the field of
work-based learning.

2009-2010
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Name

Project Title

Project Description

Chris Devereux

Developing a
pedagogy of
social justice
to improve UK
Apprenticeships

This work examines current cross party
policies for the UK Apprenticeship
scheme and judges their effectiveness
in relation to the most socially excluded.
It achieves this through a literature review
of the recent research in this area. A
summary of the gap between intention
and practice will examine how policies
may need to be modified to realistically
achieve their stated aims

Norbert Pachler

Alpine RendezVous Workshop

The workshop inter alia sought to
explore what synergies exist between
the socio-cultural ecological approach
to mobile learning developed by the
LMLG with paradigms developed by
different TEL communities in Europe.
And, what pedagogical parameters
are there in response to the significant
transformation of society, culture and
education currently taking place
alongside technological innovation.

Christina Preston

iGatherings:
from professional
theory and
practice to praxis
in work based
teaching and
learning

An investigation of how ‘unconferences’
can facilitating ‘just in time’ professional
knowledge creation, sharing,
dissemination and publication in
networked communities of practice.

Jane Reed,
Caroline Lodge

Leading and
Developing
Learning Schools
– a research
informed and
work based
approach

A national school improvement project
researching and developing teachers’
work-based learning in schools to
enhance pupils’ engagement and
participation in learning and the role of
the school and LA in supporting them.

Bob Ferguson

DAMPAC

The project concludes the previous
project on multimodal design and
‘learning as production’.

65

Name

Project Title

Project Description

John Cuthell,
Christina
Preston, Theo
Kuechel and
Leon Cych

Classroom
as Crucible
and Catalyst.
Case studies in
pedagogy and
praxis developing
and supporting
visual learning.

This project provides video snapshots
and analysis of innovative ways in
which visual learning technologies
are embedded in classroom praxis
to enhance curriculum and learning
activities.

Judith Seipold

“And don’t
forget to bring
your mobile”
- Informing
educational
target groups
about mobile
learning
opportunities.
Part II.

This project focuses on the dissemination
of concepts and projects for mobile
learning conducted inside and
outside school, higher education and
workplaces, with the aim to provide
support for educational professionals
and stakeholders through websites,
an online-database, leaflets and
publications.

Julia Snell,
Adam Lefstein

Promises and
Perils of Videobased Teacher
Professional
Development

This project examines the social
dynamics of teacher learning through
facilitated group reflection on videorecorded examples of participants’ own
teaching practice

Marianne
Coleman

Development
of a book on:
‘Senior women at
work: Support and
challenges’

Complementing existing research
undertaken for WLE by adding a further
case study, preparation of a book
proposal and drafting of a book for
dissemination of research on support
and development of senior women at
work

Phil Riding

The use of digital
cameras and
web-based video
sites to support
initial teacher
training on the
Graduate Teacher
Programme.

Research and development of the
use and efficacy of cheap digital
video cameras and video sharing sites
to support the development of new
teachers on the Graduate Teacher
Programme.
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Name

Project Title

Project Description

Ruth Amos

Promoting and
supporting active
‘assessment
for learning’
pedagogy for
PGCE science
trainees in their
training year,
using electronic
voting systems
(EVS).

Action research project into the use of
electronic voting systems (EVS) for active
assessment for learning as part of the
PGCE Science course at the Institute of
Education.

David Guile

Book – workbased learning

Natasha Kersh

Bibliographic
database update

Diane Mavers

Visualiser project
carried over from
2008-09

This study investigates how teachers
use a visualiser connected to an
interactive whiteboard as a pedagogic
resource in the teaching of literacy,
and the relationship between this and
what children do, with implications for
teaching, learning and assessment.
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