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Description
This small-scale qualitative study
seeks to portray how new
teachers of medical
undergraduates learn to teach
in their initial years of
educational practice across
medical school, hospital and
general practice settings. Twelve
teachers will be recruited from
the staff of a School of Medicine
and Dentistry (SMD) based in
London and be interviewed
twice across a time span of 3-4
months. The interviews will elicit
data in regard to ‘what’,‘how’
and from whom new teachers
learn, and whether these
processes differ across
workplace settings. It is intended
that the study will provide a
development opportunity for the
participants by providing space
for reflection upon their own
stage of development as a
teacher and the manner in
which workplace activities
influence their learning. It is also
anticipated that the data will
indicate how such work-based
learning may be best supported.

Learning how to teach has

become an integral part of
undergraduate and
postgraduate medical training,
receiving impetus from General
Medical Council (GMC)
requirements embodied in
Tomorrow’s Doctors (1997) and
the BMA’s Doctors as Teacher
(2006). Such policy documents
set out the need for new doctors
to develop knowledge of
educational principles and
practice. In response to this
challenge, a case has been
made by medical educators to
support the expansion of
teacher training courses and
formal learning opportunities.
There has been less discussion of
the importance of work-based
learning in the development of
teaching and this study seeks to
redress this balance by
foregrounding the incidental,
experientially-based learning
which takes place in professional
contexts (Aygris & Schon, 1974;
Marsick &Watkins, 1990). In
particular the work will be
informed by Eraut’s (2005) model
of work-based learning.

Purposive sampling will be used
to achieve a balance of
participants from the three
settings which represent the sites
for undergraduate teaching:
general practices, hospitals and
departments within the School of
Medicine and Dentistry (SMD).
The selected teachers will
include academic research

fellows, foundation doctors in
training and established
clinicians in the early years of
educational work. This early
professional period is seen as an
intense period of development
(Eraut,1994; Knight, 2002).

Methodology
The study will involve semi-
structured interviews which will
be used to explore the
participants’understanding of
the knowledge and skills which
they perceive as key to their role
and the people and activities
they point to as most influential in
their progress. In addition they
will be invited to make an
assessment of their own progress
towards becoming more expert
teachers. Part of the interview
process will include participants
being invited to complete a
written ‘mind map’ in regard to
opportunities for learning
afforded by their own workplace
based upon the interview
method employed by
MacDougall and Drummond
(2005). The audio-taped
interviews will last for
approximately ¾ hour and be
transcribed using numerical
codes to maintain
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confidentiality. The data will then
be subject to thematic analysis
using the Framework Method
(Ritchie et al. 1994). The
participants will be invited to a
seminar to discuss the results of
the data analysis.

Technologies Used
The thematic analysis will be
facilitated through the use of
NVIVO7 software.

Outcomes and deliverables
The process and outcomes from
the research will:
• Inform the professional role of
the researcher as a mentor for
clinical and non-clinical
teachers of medical
undergraduates in the SMD
with regard to how they
develop their teaching skills in
the workplace, the type of
support they receive, and the
key challenges as they
perceive them.

• Help new teachers to develop
the quality of their teaching
through a process of
structured reflection as
suggested by Mann et al.
(2001, p.284):
“Reflection goes beyond
techniques of teaching. This
understanding provides the
basis for effective ongoing
professional growth as
teachers.”

• Support further initiatives in
staff development of teachers
by indicating the type of
support which may be offered
by the SMD in the workplace,
in addition to accredited
teacher training courses.

• Contribute to theory building
in relation to models of staff
development in medical
education which
acknowledges the
significance of work-based

learning.

Finally the research will be
written up as a final thesis in
completion of the Doctor of
Education programme.
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