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Description
The project builds upon the
findings of a questionnaire
survey of some 2000 in-service
teachers in colleges, carried out
by Norman Lucas on behalf of
the University College Union in
2007. It will examine how trainees
on in-service teacher education
courses across a range of
teaching and learning contexts
and subject areas in colleges of
further education develop
professional expertise in their
places of work. In particular, it will
seek to identify the types of
support available to trainee
teachers and the extent to which
the organisations in which they
work create supportive learning
environments. Despite the
substantial growth in research on
workplace learning in recent
years, relatively little attention
has been paid to colleges as
workplaces (see Avis and
Bathmaker 2006). The project will
be informed by Fuller and
Unwin’s (2004) concept of
restrictive and expansive
learning environments and

Billett’s (2002) concept of guided
participatory practice, and by
the work of Hodkinson and
Hodkinson (2004) and Evans and
Kersh (2004) on the centrality of
dispositions and biographies to
learning at and for work. Central
to the project will be Lucas’s
(2007) critique of the ‘standards
based’approach to teacher
education and workplace
learning in the UK (see also Kersh
and Evans 2006). This project has
the potential, therefore, to make
a significant contribution to both
the workplace learning and
teacher education literature,
and to produce findings that will
be of value to practitioners and
policymakers.

Existing evidence from studies of
in-service trainee teachers in
colleges points to considerable
systemic weaknesses in terms of:
a) the unevenness of available
support structures; and b), the
disjunction between what is
taught on Initial Teacher
Education (ITE) courses and
trainees’experiences in their
place of work (see Lucas et al
2005; Avis and Bathmaker). At
present, teacher education and
professional development is
governed by the standards-
based approach which sets out
generic sets of competences for
those with a teaching or training
function across all the different
contexts comprising the learning
and skills sector (see LLUK 2007).

The standards-based approach
is context-free and, hence,
assumes that trainee teachers
are all in the same position vis-à-
vis their capacity to acquire the
specified competences. The
approach disregards the multi-
specialist dimensions of
professional practice and shows
no understanding of the
conditions in the workplace that
restrict and enhance learning.

The following research questions
will guide the study:

1. How do individual colleges
conceptualise and construct a
framework of support for their
employees who are trainee
teachers?

2. To what extent do trainee
teachers gain access to and
make use of their colleges’
formal support structures and
resources?

3. What other forms of support
(inside and outside college)
do trainee teachers use and
why?

4. From the trainee teachers’
perspective, how effective are
the different forms of support?

The over-arching aims of the
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project will be to use the findings
to:

a)create a typology of support
frameworks and mechanisms
provided within college
workplaces;

b)create a typology of support
resources used and valued by
trainee teachers;

c)examine the two typologies in
order to extract
recommendations for college
managers and policymakers
regarding the principles that
should underpin the support of
trainee teachers in the
workplace.

Methodology
A case study approach will be
adopted in order to study the
experiences of trainee teachers
in the context of their
workplaces.A significant number
of respondents to the UCU survey
indicated they would be willing
to be contacted for a follow-up
study. It is proposed that 20
trainee teachers (selected to
represent a range of subject
domains, size of college and
geographical location) be
contacted to form individual
case studies. The following
methods will be utilised to create
in-depth vignettes of the
teachers and their workplaces:
a) semi-structured interviews
(with teachers and other college
personnel with responsibility for
employee development ; b)
focus group interviews; c)
narrative diaries; and d)
documentary analysis (e.g.
college staff development
literature). In addition, a seminar
will be organised towards the
end of the project for key
informants, including a sample
of research participants from the
colleges, and representatives

from LLUK and the Quality
Improvement Agency (QIA).

Dimensions covered
• the workplace as a site for
learning;

• collaboration, partnership and
innovation.

Outcomes and deliverables
• AWLE seminar for relevant
stakeholders supported by a
WLE project report;

• A paper for publication in
Reflect Education;

• Papers for publication in
relevant journals (e.g. Journal
of Further and Higher
Education, Journal of
Vocational Education and
Training);

• Papers for presentation at BERA
2008 and for submission to
appropriate sector-specific
conferences.

The project would also seek
close links with the emerging
research programme of the
Institute’s new LONCETT centre.
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