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Description
This project works with two
colleges and one training
provider over a period of a year
to enable, accelerate and
capture the learning achieved
by individuals working towards
work-based qualifications. It
unfolds in three stages.

First, it revisits a number of
vocational qualifications and –
without losing the integrity of the
original – draws up holistic,
streamlined assessment criteria
that are understandable and
recognised by the work-based
learner.

Second, by using these criteria
and work-based learning stories
(Carr, 2000) as well as formative
rather than summative learning
techniques (Black andWiliam,
1998), the process of enabling

and assessing learning becomes
situated with the individual (Lave
andWenger, 1991) rather than
with the bureaucracy of the
qualifications. The use of digital
audio and video, rather than
bulky written portfolios, assists this
process.

Third, based on earlier work
(Devereux,1999), the way
vocational learners take charge
of their own learning offers
important evidence-based
insights for policy makers and
practitioners who wish to raise
the achievement rate of work-
based qualifications beyond
their current success level of 40%.

Methodology
Working within three institutions,
the key initial task is to produce
assessment criteria that work-
based learners recognise and
understand.

This is a fundamental tool for the
project. Using an experimental
group and a control group the
intention is to continue the
normal modus operandi with the
control group, but with the
experimental group the goals
are to:

• use the medium of the
professional discussion to listen
and discuss their own learning
stories at work and enable
them to identify for themselves
those aspects of the

qualification they can now
achieve and what they need to
tackle or overcome next;

• to track progress through
(simple) paperwork;
• to record learning stories and
learning conversations by
means of digital audio
primarily, but supplemented
with digital video on several
occasions;
• to support and encourage
those assessing the work-based
qualifications
(tutors/verifiers/awarding
bodies) to understand better
the nature of formative
assessment, especially the
feedback, questioning and
self-assessment aspects of it;
• to affirm and believe in
individual learners in a way
those learners recognise and
appreciate.

In analysing the audio and
video data using grounded
theory (Strauss and Corbin,
1998), the prime purpose is to
seek those critical incidents
which paint rich pictures of what
learners say in order to ground
emerging concepts in data.
Generic themes in the data
about the learning and its
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enabling will be used to test the
original hypothesis that learning
accelerates if learners can take
responsibility for their own
learning. It will also show the
techniques and processes that
helped or hindered this process.

Outcomes and Deliverables
• how work-based evidence
bears out and adds to other
evidence-based research on
situated learning and
formative assessment;
• evidence of how
tutors/assessors responded to
formative assessment
techniques in a work-based
environment;
• lessons for staff and
management in work-based
environments on how to
enable learning more
effectively;
• suggestions to awarding
bodies on how to make their
awards more accessible to
learners;
• clues for policy makers on how
to raise standards;
• a DVD on how to enable
learning in the work-based
qualifications field.
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