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Description
Video recordings of classroom
practices are rich resources for
teachers’continuing professional
development. Unlike the
traditional, written narratives of
critical episodes of a lesson,
digital video clips reveal the
multimodal complexities of the
classroom.Critical reflection of
these portrayals offers to the
teachers featuring in the clips, as
well as to any other teacher,
opportunities for different forms
of ‘work-based’ learning.When
based in the same school,
teachers can organize
discussions with colleagues
around the recordings of their
practices and lead their own,
‘work-located’ learning.When
taking the same professional
development course, teachers
based in very different schools
can lead their own ‘work-related’
learning.

The study makes three
assumptions. First, that teacher
learning can take place through
communication with fellow

professionals provided that the
participants hold a mutual
critical stance. Second, that the
different forms of
communication are involved,
such as f2f and email, afford
particular configurations of
modes: f2f affords speech,
gesture, gaze and other forms of
embodied action; email
prompts writing and affords other
modes as well but these
resources are not always readily
available (e.g. a video
message). Third, that the
repertoire of communicative
resources available to teachers
to realize a critical stance varies.
Differences are, therefore,
expected in terms of how in the
work-related and work-located
discussions (1) the participants
express ‘criticality’and (2) how
they experience the ‘reception’
and ‘production’of criticality.

The study uses as a research site
the Master of Teaching, a
professional Masters course for
teachers at the Institute of
Education, University of London,
in which the notions of
collaborative learning and
learning in the mixed mode
(face-to-face and online) are
combined to support and
acknowledge teachers’
practical professional
knowledge.Within one of its
modules a task will be set up, in
collaboration with the module
leader, that serves the aims of the

module and of the study
proposed here. Two students will
be sought to agree to be
included in the study, as well as
the colleagues and response
partners with whom they choose
to discuss the recordings of their
teaching, totalling the number of
participants in the study to six.

The task will be tailored to the
module. The ‘Leading Learning’
module aims to have the
teachers on the course explore
how they themselves learn and
how their students learn. The task
will consist of the following
components: ask one of your
colleagues at school to record
one of your lessons. Then replay
the lesson and together discuss
what you see. Select a ‘critical’
clip of no more than 5 minutes
that you think is somehow key to
your understanding of what
learning takes place. Next, email
the clip to your response partner
on the course and engage in
another critical discussion.

‘Critical incidents’ have
traditionally served as ‘cases’,
epitomizing something
commonly experienced as
problematic or positive, to be
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jointly discussed to create new
understandings. In this study it
serves as a technique for
eliciting critical discussion while
the participants can rely on
multimodal, rather than written
incidents.

Methodology
Recordings of two teachers on
the Master of Teaching are used
to elicit two discussions.While
both discussions involve
teachers’ joint reflection on
practice, they are fundamentally
different in terms of their
institutional, social and
communicative context. These
interrelated dimensions impact
on the expression of criticality;
within each of the two
discussions participants can be
expected to use particular
communicative strategies to
deal with critique.

The ‘work-located’discussion
involves two colleagues who
share a local history of and
familiarity with the school
community, and their face-to-
face encounter affords using
speech and embodied action to
engage in critical discussion. The
‘work-related’discussion involves
two teacher-students who have
only just become part of a virtual
community, and their online
encounters through email
prompt the use of writing to
engage in critical discussion.

Research by Daly and others
reveals that the absence of
nonverbal cues in online
discussions is experienced
differently by learners on the
Master of Teaching.Where
certain learners feel liberated,
others fear misunderstandings.
The analysis of the data sources
will be based on multimodal

discourse analysis. Repeatedly
reviewing the video data and re-
reading the email data should
reveal the various
communicative strategies used
by the participants to realize
certain forms of criticality. The
analytical question addressed
here is: which communicative
resources do the various
participants use to express their
responses to the video
recording? Which differences
and similarities emerge between
the work-related, face-to-face
discussions and the work-
located, online discussions?

The interviews will be loosely
structured in that some generic,
open questions will be raised to
elicit the participant’s personal
account without overspecifying
the substance or the perspective
of the talk. They are used to
supplement the analyses of the
face-to-face and online
discussions.When analyzing the
interviews, the focal question is:
How do the various participants
experience the potential and
constraints of professional
development through critical
discussion of video recordings?

Outcomes
Reports
Drawing on the study, a research
report for a wide audience and
articles for specific audiences,
including teachers and teacher
educators, will offer and discuss:
• a multimodal discourse

analysis of professional
discussions; how different
institutional, social and
communicative configurations
of discussions of video-
recorded classroom practice
afford and constrain different
forms of criticality;

• practical implications of the

outcomes for teacher-students;
how professional development
can be enhanced through self-
organization of critical
discussion of video recorded
classroom practice;

• practical implications of the
outcomes for teacher-
educators; how Master’s
courses can support
professional development
through critical discussion of
video recorded classroom
practice;

• practical implications of the
outcomes for distance
teachers and learners; how
online communication affords
and constraints different forms
of criticality.

Teachers’ Professional
Development
The teachers involved in the
study will have the opportunity to
develop their understandings of
‘learning’, through reflection on
the videotaped classroom
practice, and, on a metalevel, to
develop their understandings of
work-based learning through
engaging in the tasks.

Electronic Learning Resources
Provided that all teachers and
students featuring in the
videoclips selected and
discussed by the teachers give
their full consent, the videoclips
may become available for other
teacher training purposes within
the context of the Master of
Teaching.
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