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Description
Graduates from the IOE Master of
Teaching (MTeach) course formed
the basis for a previous WLE study on
the merit and impact of various
forms of professional learning on
teachers’professional practice. This
project, two years on from the
original one,will examine the extent
to which the MTeach course has had
an ongoing impact, if at all, on these
teachers’current practice. In
particular, the study will consider
if/how the interdisciplinary nature of
the MTeach has enabled the
graduates to maintain a critically
informed disposition,whereby they
challenge constructively the
dominant ‘teaching and learning’
discourse of teacher as curriculum
deliverer. This consideration will be
framed in a comparison between
the interdisciplinary, online
networked learning community of
the MTeach and the professional
learning that takes place for these
teachers in their workplace and
elsewhere.
The focus of the project is an

updated examination of how and
what kind of teachers’professional
learning impacts on their practice.
The original project, carried out in
2005-06 with 20 MTeach graduates,
identified four major issues as
pertinent to effective professional
learning. These were for teachers to
be:
1. engaged with their learning at

a meta-level
2. given greater responsibility for

their Continuous Professional
Development (CPD)

3. involved in authentic
collaboration that leads to
changes in practice, and

4. actively engaged in their CPD,
i.e. not to be passive
recipients of other people’s
(often poorly delivered)
sessions.

What was clear was that all the
teachers involved felt a dissonance
between the professional learning of
the MTeach and the vast majority of
the work-based INSET they received
in their schools/institutions or in out-
of-school settings.As an
underpinning feature of the MTeach,
teachers engage critically with the
relationship between theoretical
and practical aspects of teaching
and learning, such that they see
theory and practice as inseparable
elements of pedagogy. This, these
teachers said, does not happen in
nearly all the school-based and
external INSET that they experience.

However,most of the teachers in the
original project had only just

completed the MTeach. Therefore, it
was difficult to draw out how or if the
course had impacted on their
practice,with regard both to their
confidence and self-efficacy as
teachers and to their confidence
and efficacy as leaders of learners.
Now, two years further on, it is timely
to examine these related aspects of
professional learning. The project will
seek to examine and draw
inferences about how or if such a
Higher Education-accredited M-level
course has a sustained and
sustainable impact on professional
practice as evidenced by:
• career development
• perceptions of self-efficacy
• impact on pupils’achievement

and on professional learning:
• as evidenced by continued

drawing on theory to enhance
teaching and learning

• as experienced though school-
based and externally-sourced
courses and INSET

• as evidenced by ongoing
interactions in a Higher
Education environment.

A key element of the MTeach is the
contesting of current teaching and
learning orthodoxies. It will be an
interesting aspect of the project to
discover if some of the teachers
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have faced challenges in working
against the grain of the current
dominant CPD discourse,which still
regards professional learning as
contingent on conforming to the
prevalent standards agenda. This
agenda sees the transferring of best
practice, usually top down, as the
‘normal’CPD model of ‘delivery’,
rather than the joint practice
development model suggested by
Fielding et al (2005).

An additional aspect of the project
will be to discover to what extent, if
any, these teachers use and benefit
from being members of online
learning communities. The online
element of the MTeach was a strong
one, in which collaboration and
partnership were considered a
fundamental means of professional
learning. This was not solely for ease
of access, but also to afford
interactions amongst professionals
in different contexts who otherwise
would be unlikely to interact. Is any
online learning now of a similar
transformative nature?

The project will start from the
theoretical position articulated by
Fielding et al (2005), namely that
work-based learning is most
effective when it is a mutual process,
which if not learner-led, then is
strongly learner-engaged. Based on
the findings of the original project,
the team will start from the premise
that teachers’professional learning
is more likely to be successful when
the teachers have been“involved in
the process of agreeing and
planning” (Fielding et al, Op. cit., p.1)
work-based learning. In this regard
the findings of the project will be set
against the more orthodox
hierarchical typology of Guskey
(2000), which privileges impact on
pupils’achievement as a necessary
outcome of teachers’CPD.

Methodology
The project, interpretivist in research
approach,will largely have an
evaluative design. This is because
the project is intended to
demonstrate to what extent there is
value for teachers in being part of HE
M-level courses like the MTeach. In
focusing on value, there is inevitably
a sense in which the team is making
judgements about the ‘better’
process of Fielding et al’s broader
view of professional learning than,
say,Guskey’s. However, despite the
likely use of Guskey’s hierarchical
typology as an analytical
framework, there will be also a
strong strand of grounded theory
approach in the research design,
enabling the teachers in the sample
to take the focus in the directions of
their choosing. This methodological
approach will benefit from data
collection that allows these teachers
the freest rein to direct the project.
Online discussions and interviews-as-
conversations (Pickering, 2005) will
be the dominant forms of data
collection.

Dimensions covered
Interdisciplinarity
Collaboration, partnership and
innovation
Workplace as a site for learning
Use of new technologies

Outcomes and deliverables
The key outcome will be an
enhanced understanding of the
impact of an innovative HE
accredited M-level course on work-
based learning, as it impacts
specifically on professional practice.
It is the team’s intention to:
• produce termly reports to the

WLE centre
• set up a website for current and

graduate MTeach participants,
to encourage and initiate
professional learning dialogue
online

• offer to produce a work-based
learning edition of Reflecting
Education

• convene a conference in the
summer term 2008, to
disseminate findings, linked to
Chris Watkins’work on
classrooms as learning
communities (2005)

• propose a symposium at BERA
2008.
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