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Description
In the past few years, the post-
compulsory education sector
landscape in England has seen
changes with regards to
improving professional teacher
development. The DfES (2004)
document on initial teacher
training sets out policies for
implementation from September
2007 that include: rewriting of the
current FENTO standards
(generic pedagogic and
specific subjects), an increase in
teaching observations to a
minimum of eight over the
duration of teacher education
programme and the
implementation of the initial
assessment, individual learning
plan and professional
development record. In addition,
there were other policies which
include: the implementation of a
‘Minimum Core’ scheme
(abolishing the old stage one,
stage two and stage three
teacher education

qualifications) of 30 taught
hours, and the introduction of a
full qualification (Qualified
Teacher Learning and Skills
award) that include core units.
Lastly, there were policies
relating to: the assessment at
level 4 (Higher Education 1
minimum) in accordance to
‘outcomemeasures’and the
development of the skills and
qualifications of teacher trainers
within a professional structure. In
addition to the above policies in
the 2004 document, 2002 saw the
introduction of subject
specifications for adult
numeracy, literacy and ESOL.

Concerted government policies
to improve the sector’s
professional teacher training
programmes and teacher’s
knowledge base have
implications for post-compulsory
teacher education courses
(such as PGCE and Cert. Ed.) at
higher education institutions
such as the Institute 0f Education,
University of London (the
Institute). Alongside this
imperative is a growing body of
educationists who have written
about teacher knowledge. They
include Bernstein (1990 and
2000), Carlgen (1999), Loo
(2007), Loughran,Mitchell and
Mitchell (2003), Shulman (1987),
andVerloop,Van Driel and
Meijer (2001). However, there is
no common consensus about
the typology, the nature or the

contexts in which such
knowledge operates in and thus
knowledge remains elusive,
amorphous and multi-
dimensional.

The approach in this exploratory
research is to investigate teacher
knowledge of student teachers.
The research uses a sociological
model, which is based on a
modified version of Knorr
Cetina’s theoretical frameworks
(1997, 2001) where knowledge is
determined via agents,
agencies and objects. The
student teacher is the focus in the
model. The conceptual model
consists of agents (e.g. student
teacher, trainers and staff in
work-placed/teaching practice
institutions), agencies (e.g.
government related
organisations, course delivery
institution and work-placed
teaching institution) and objects
(e.g. computers, laptops and
technological equipment used
by teachers in their teaching).
Politics, economics, power and
cultural dynamics all affect the
teaching in a learning
environment. Types and varying
degrees of knowledge e.g. past
teaching, employment and
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life-experiences of student
teachers together with subject
knowledge, relating to these
agents will ultimately impact
on the pedagogies used by
teachers in the classroom .

The work-located dimension
of this project is particularly
important because of the
characteristics of the teachers
in the post-compulsory sector.
The student teachers entering
this education sector would
have some related
employment experiences.
The two groups in this project
consist of nearly qualified or
recently qualified teachers
either on a. generic or b.
subject specialist PGCE
programme.With the first
group of teachers, the work
locations are their teaching
institutions and somemay
also be practising in industry
e.g. a dental hygienist
teacher practising in a dental
clinic. Those in the second
group are music teachers in a
music college alongside their
professional work. This
professional work could
appear in the form of
composing or performing.
The work locations of
teachers from the two groups
could be very varied
including work places such as
teaching college, non-
teaching organisation, home
or music studio for a self-
employed musician, and
performance places such as
recording studio, pubs, and
concert venues. The work
locations of these teachers in
the post-compulsory
education sector might be
multi-dimensional in terms of
the physical location, the
timedimension, and the

dimension, and the cognitive
arena. In short, the participants in
the project provide a rich
tapestry of work-located
learning.

This project aims to:
a. Investigate teacher
knowledge with regard to a
more precise definition, a
greater understanding of the
roles and contexts within the
work-related teacher-training
courses in the post-compulsory
education sector in England.
b.Ascertain the applicability
and relevance of the
sociological model, which forms
one of the three phases of the
professional teacher
development model i.e.
Acquiring a Knowledge Base.
c. Disseminate the project
findings to teacher education
communities including
colleagues at the Institute of
Education.

Methodology
The methodologies include
questionnaire for finding out
previous teaching, employment
and life-experiences of student
teachers alongside salient data
such as age, qualifications, and
gender etc., and two tranches of
one-to-one interviews over the
academic year. The topic
questions in the qualitative
methodologies will be semi-
structured. The two groups of
student teachers enrolled on
PGCE/Cert. Ed. (PC)
programmes will be those who
are nearly completing or have
recently completed their course.
One group will be drawn from a
generic PGCE/Cert. Ed. and the
other from a subject specific
(Contemporary Music)
PGCE/Cert. Ed. to provide
possible contrasts in teacher

knowledge and life histories. In
accordance with the Institute
ethical and risk assessment
guidelines, permission will be
sought from the relevant parties
such as PGCE/Cert. Ed.Course
Leaders and participating
student teachers.

Outcomes and deliverables
• A repository of recorded
videoed interviews of teachers’
life histories and teacher
knowledge with the WLE Centre
for research or teaching
purposes.
• A conceptual model of
teacher knowledge in the post-
compulsory education sector in
England. This model will take into
account the participants’ life
experiences and biographies
that are relevant to teacher
knowledge.
• Seminars with teacher
education colleagues at the
Institute of Education and from
the wider community to consider
their own practices in relation to
the findings.One will be
organised at the WLE Centre for
IOE colleagues and invited
academics.Another might be
with ESCALATE to bring the
findings to a wider audience in
other parts of England.
• Publication of a refereed
article in an international peer-
reviewed journal such as the
Music Education Research or the
London Review of Education.
• Dissemination of research
findings such as ESCALATE
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